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ØAttain a common language/common understanding of how to 
improve outcomes for students with disabilities.

ØUnderstand the relationship between Tier 1 and SWD 
outcomes.

ØLearn about instruction in Tier 1 that is “specially designed.”
ØUnderstand how the 3 principles of UDL can guide Tier 1 

instruction for SWDs.
ØUnderstand the strategies necessary to align instruction across 

the tiers.
ØEntertain courageous conversations and enjoy your time in 

this session!! JJ



“The most legitimate and effective 
school improvement effort is not to 
design a system of interventions to 
help students at risk, but rather to 

upgrade the core curriculum.”

Mike Mattos

Principal





Most Recent Guidance

• Office of Special Education and Rehabilitation Services

• November 16, 2015 Memo

• From Michael Yudin (Asst Secretary) and Melody Musgrove (Director, 
OSEP)





Big Ideas in Core Instruction for 
Students with Disabilities

• Sets the scope, sequence and pacing for all 
instruction within a MTSS
• Ensures that all children, including children with 

disabilities, are held to rigorous academic standards 
and high expectations is a shared responsibility for 
all of us. 
• IEPs must be aligned with the core content standards 

for the grade in which the child is enrolled 
• Research has demonstrated that children (including 

those with disabilities) who struggle in reading and 
mathematics can successfully learn grade-level 
content



Big Ideas in Core Instruction for 
Students with Disabilities

• Low expectations can lead to children (including those with disabilities) 
receiving less challenging instruction that reflects below grade-level 
content standards, and thereby not learning what they need to succeed
• The curriculum for students with disabilities is the curriculum that is based 

on a State’s academic content standards for the grade in which a child is 
enrolled. 
• The performance and proficiency of students in core instruction is the best 

predictor of success for struggling students, including those with 
disabilities.
• UDL is the “bridge” to ensure equity in access for ALL students. 



Big Ideas To Stimulate Challenge 
Your Thinking Today

• The purpose of inclusion is to promote equity in 
access to the general education curriculum and 
attainment of state-approved grade level standards.
• We will see today that SDI provided in an inclusive 

setting promotes fast growth for SWDs than SDI 
provided outside of inclusive settings.
• The curriculum and materials that are used for SDI 

matter!  Those need to be Tier 1 curriculum and 
materials!
• Inclusion requires the integration of specially 

designed instruction within a multi-tiered system of 
supports. SDI must occur in ALL Tiers!!!



Big Ideas To Stimulate Challenge 
Your Thinking Today

• General educators, special educators, student support 
services and other providers must plan instruction 
together—not separately.
• The only valid assessment is assessment that 

measures progress of the student in the context of 
state-approved,  grade-level standards.
• ALL instruction and the IEP goals must be aligned with 

state-approved, grade-level standards.
• UDL is the “supercharger” for SDI in Tier 1



What is “driving” this movement?

• The USDOE Memo of 2015
• The poor and flat proficiency rates of students with disabilities
• The lack of attention to powerful research that provides structures 

and strategies for SWD success in Tier 1
• The lack of a focus on instruction in IEPs
• The post-secondary outcomes for students with disabilities



Engaging General Education Partners:
• Students with disabilities (SWDs) generally have the 

lowest performance levels of any demographic group
• Performance of SWDs is a significant part of the overall 

evaluation of a school/district.
• SWDs are held to the same standards (assessment) as all 

other students
• State-level assessments are aligned with state standards
• Typical IEP goals focus on discrete skills, not the higher 

order focus of state standards
• If IEP goals are not aligned with standards, then SWDs are 

learning “skills” but what is taught is NOT what is 
measured on state-level assessments.



All of the systems can be in 
place, the evaluation 
models set, the data 

available, BUT…

Students improve when they are exposed to 
high quality, powerful, sufficient and integrated 

instruction.  Student growth is most highly 
related to Academic Engaged Time in the 
presence of highly effective instruction.



Purpose of Tier 1
• Aligned with state-approved, grade level/subject area standards

• Sets the scope, sequence and pacing of instruction

• Intended for ALL students

• Broadest scope of curriculum

• Fewest assessments

• Least amount of time allocated to grade/subject area

• Least amount of student-teacher engaged time

• Least amount of instructional supervision

• Expectation for student engagement

• Universal Education/Universal Design

• Lesson planning process should guide the scope, sequence and pacing for Tiers 2, 3 
and Specially Designed Instruction



What is Special About Special Education?
• Provision of “specially designed instruction”

• Integrated within a Multi-Tiered System of Supports

• Aligned with the general education curriculum, scope 
and sequence, pacing and actual materials through 
mutual lesson planning and implementation

• Evaluated through the collection of data that reflect 
progress in the general education curriculum



Why is Tier 1 so important?
Because of its relationships to outcomes for students 

with disabilities!



Pattern Over Time
Year Special Ed Proficiency % Special Ed/Gen Ed Gap %

2014-15 19.2 40%

2013-14 42.3 37%

2012-13 42.0 36%

2011-12 41.1 35%



Relationship Between Performance of 
General and Special Education Students



Relationship Between Performance of 
General and Special Education Students
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General and Special Education Students



Relationship Between Performance of 
General and Special Education Students



Let’s quickly review standard’s 
aligned instruction and what 
that means for students with 

disabilities.



The WHAT of Instruction
• Standards Based Instruction
• What students should know and be able to do

• Recount stories, including fables, folktales, and myths from diverse 
cultures; determine the central message, lesson, or moral and 
explain how it is conveyed through key details in the text.

• Clearly defined for each grade level and subject area
• Serve as the content for high-stakes assessment
• Utilizes benchmark assessment to determine if students and 

the curriculum is “on-track”
• Assists in the identification of “essential elements” of 

instruction



Standards-based
Instruction Model

24
Florida Department of Education Bureau of Curriculum and Instruction (www.fldoe.org/bii)

Standard or Benchmark 
Aligned to Course Description
• Guides the development of the 

lesson beginning with the desired 
outcome

Learning Goals
• Describes what students should 

know and be able to do 
• Includes essential questions and
• Rubrics to define levels of knowledge 

acquisition

Engaging Lesson
• Includes appropriate and meaningful 

activities that engage students in the 
learning process, address common 
misconceptions, and incorporate 
higher-order thinking skills

Formative, Interim, and/or 
Summative Assessments
• Provides multiple sources of student 

data to guide decisions about 
adjusting instruction and/or 
providing interventions

http://www.fldoe.org/bii


Effective Instruction
(Foorman et al., 2003; Foorman & Torgesen, 2001; Arrasmith, 2003; & Rosenshine, 1986)

Characteristic Guiding Questions Well Met Somewhat 
Met

Not Met

Goals and Objectives Are the purpose and outcomes of instruction clearly evident in 
the lesson plans? Does the student understand the purpose for 
learning the skills and strategies taught?

�
� �

Explicit Are directions clear, straightforward, unequivocal, without 
vagueness, need for implication, or ambiguity?

� � �

Systematic Are skills introduced in a specific and logical order, easier to  
more complex? Do the lesson activities support the sequence of 
instruction? Is there frequent and cumulative review?

� � �

Scaffolding Is there explicit use of prompts, cues, examples and 
encouragements to support the student? Are skills broken down 
into manageable steps when necessary?

� � �

Corrective Feedback Does the teacher provide students with corrective instruction 
offered during instruction and practice as necessary?

� � �

Modeling Are the skills and strategies included in instruction clearly 
demonstrated for the student?

� � �

Guided Practice Do students have sufficient opportunities to practice new skills 
and strategies with teacher present to provide support?

� � �

Independent Application Do students have sufficient opportunities to practice new skills 
independently?

Pacing Is the teacher familiar enough with the lesson to present it in an 
engaging manner? Does the pace allow for frequent student 
response? Does the pace maximize instructional time, leaving 
no down-time? 

� � �

Instructional Routine Are the instructional formats consistent from lesson to lesson? � � �



Some Fundamental Principles
• Academic Engaged Time (AET)
• AET predicts student performance better than any other 

variable, including:
• IQ
• Language
• SES
• Disability
• Culture/Race

• Amount of time students are engaged in quality instruction
• Includes evidence-based instructional strategies
• Matched to student context, culture and relevance
• With student engagement in the process



Students with disabilities need…..

• More exposure (time) to instruction in order to keep pace with learning goals.

• More instruction that is “specially designed” to ensure equity in access to 
content.

• More instruction that is aligned with state-approved, grade-level standards.

• More than just instruction from special education teachers and accommodations.

• Instruction and supports delivered within a MTSS framework.



Levels of Instruction
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The LEVELS are 
differentiated by the 
INTENSITY of the 

Instruction.

INTENSITY:

•  Time

•  Focus

•  Type 



Tiered Systems of Support
Every system and schools must address the unique needs of 
students and recognize the level at which they enter the 
system.
The system does that by asking 3 questions:
•What do ALL students need?
• What can EVERYBODY do to support ALL students?

•What do SOME students need?
• What can EVERYBODY do to support some students

•What do a Few students need?
• What can a EVERYBODY do to support a few students?



TIER I: Core, Universal
Academic and Behavior
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GOAL: 100% of students achieve
at high levels

Tier I: Implementing  well researched 
programs and practices demonstrated to 
produce good outcomes for the majority of 
students.
Tier I: Effective if at least 80% are meeting 
benchmarks with access to Core/Universal 
Instruction.
Tier I: Begins with clear goals:
1.What exactly do we expect all students 
to learn ?
2.How will we know if and when they’ve 
learned it?
3.How you we respond when some 
students don’t learn?
4.How will we respond when some 
students have already learned? 

Questions 1 and 2 help us ensure a 
guaranteed and viable core curriculum



Universal Design for 
Learning

Guides Tier 1 Lesson Planning Process



Universal Design for Learning

• The term UNIVERSAL DESIGN FOR LEARNING means a scientifically 
valid framework for guiding educational practice that:
• (A) provides flexibility in the ways information is presented, in the 

ways students respond or demonstrate knowledge and skills, and in 
the ways students are engaged; and
• (B) reduces barriers in instruction, provides appropriate 

accommodations, supports, and challenges, and maintains high 
achievement expectations for all students, including students with 
disabilities and students who are limited English proficient.



Three Principles
Principle I:  Provide multiple means of representation 
The way educator provides flexibility in the methods used to 
deliver instruction. 

Principle II:  Provide multiple means of action & expression 
The ways students respond or demonstrate knowledge & skills
• Physical action, expression and verbal, nonverbal, written, 

graphic communication 

Principle III: Provide multiple means of engagement 
The way we engage students 
• Recruiting interest (student choice), sustaining effort and 

persistence & self-regulation 





Engaging Lessons for 
ALL Learners

We could select instructional strategies that are 
evidence-based for the “typical” general education 
classroom — and then differentiate or refer for Level 
2 or 3

OR

We could select instructional strategies that are 
evidence-based concurrently for diverse learners.



Principle I:  
Provide multiple means of 

representation 



Principle 1

• Multiple presentation styles:
• Visual
• Auditory
• Multi-Sensory (use of technology)
• Strategy-based
• Content Enhancement routines
• “Flipped” Format
• Pre-Teach/Re-Teach
• Guided



Collaborative Strategic Reading Instruction
(Boardman, Vaughn et al. (2016)

• The use of CSR in Tier 1 
demonstrated significant 
growth in comprehension 
for typical students.

• The use of CSR in Tier 1 
demonstrated similar 
growth rates for students 
with and without SLD.

• Students with SLD 
receiving  instruction in 
Tier 1 demonstrated 
greater rates of growth 
than students with SLD 
in more restrictive 
settings.



Promoting Adolescent 
Comprehension Through Text 

(PACT)
“In the area of content acquisition, both English Learners and Non-
English Learners  with disabilities were able to significantly benefit from 
the PACT intervention provided in general education social studies 
classes.”

Wanzek, et al. (2016)



Tier I and Mathematics

• EAI (enhanced anchored instruction) was more effective in 
reducing combining errors (e.g., adding denominators) and 
denominator errors (e.g., not finding common denominator) 
of students with disabilities (SWD) and students without 
disabilities in inclusive and non-inclusive settings.

• SWDs in inclusive settings scored higher.

Brian A. Bottge, Allan S. Cohen, and Hye-Jeong Choi (2017)



SDI for Math and Effects of AET

• Mathematical Interventions for Secondary Students With Learning Disabilities 
and Mathematics Difficulties: A Meta-Analysis
• Asha K. Jitendra1, Amy E. Lein, Soo-hyun Im, Ahmed A. Alghamdi, Scott B. Hefte,and John Mouanoutoua (2017)

• Results of a random effects model analysis indicated that mathematical 
interventions influence mathematics outcomes for students with learning 
disabilities and mathematics difficulties. In addition, instructional time 
moderated the relationship between mathematics interventions and 
student learning. (2017)



Strategic Instruction Model (SIM)
• DeSoto Middle School math
• Professional development in 

Content Enhancement 
Routines (CER).
• Teachers (PLCs) 

collaboratively built draft 
devices based on the 
standards that were difficult 
for students.  
• Implemented routines in 

Level 1 gradually over three 
years.
• Positive changes in student 

engagement and proficiency 
levels, including SWDs 
(improvement doubled)



Self-Regulated Strategy Development
SRSD

• What are the top 3 academic skills/behaviors that your students need 
the most support with, and

• What are the top 3 behavior/SEL priorities that your students need 
support with?



Self-Regulated Strategy Development
SRSD

• Self-Regulated Strategy Development (SRSD) is an intervention 
designed to improve students’ academic skills through a six-step 
process that teaches students specific academic strategies and self-
regulation skills. The practice is especially appropriate for students 
with learning disabilities. 



Self-Regulated Strategy Development
6-Steps

Step 1:  Develop Background Knowledge

Step 2:  Discuss the Strategy

Step 3:  Model the Strategy

Step 4:  Memorize the Strategy

Step 5:  Support the Strategy

Step 6:  Transfer and Independent Performance



Self-Regulated Strategy Development:
Let’s Apply the Steps to Collaborative Strategic 

Reading
Step 1:  Develop Background Knowledge

a.  Teacher leads a short preview of the text.

b.  Teacher states the topic

c.  Teacher presents a few key vocabulary concepts

d.  Students are asked to connect to their background knowledge

e.  Teacher sets the purpose for the reading

Step 2:  Discuss the Strategy

a.  Read short sections of text-out loud, in small groups.  

b.  Stop and Share words and ideas that they do not understand—peer support then teacher support.  Use context clues, morphemic
analysis to figure out meaning (Click and Clunk)..

c.  Independently develop brief main idea statement and share with group members and give feedback to each other (Get the Gist)

d.  After reading entire section, students ask and answer each other’s questions, write a short review statement and discuss why their ideas 
are most important—using evidence from the text (wrap-up)



Self-Regulated Strategy Development:
Let’s Apply the Steps to Collaborative Strategic 

Reading
Step 3:  Model the Strategy

a.  Teachers use explicit instruction to introduce each step over 5-6 short lessons

b.  Teachers state the step, define it and model it.

c.  Students are then asked to attempt just that step.

Step 4:  Memorize the Strategy

a.  Can use note cards, mnemonics, 

Step 5:  Support the Strategy

a.  Embed CSR into content instruction across subject areas.

b.  Learning logs

Step 6:  Transfer and Independent Performance

a.  Teacher prompts for each of the steps

b.  Use across curriculum



SRSD Websites

• https://iris.peabody.vanderbilt.edu/module/srs/cresource/q2/p04/#c
ontent

• https://iris.peabody.vanderbilt.edu/module/pow/cresource/#content

https://iris.peabody.vanderbilt.edu/module/srs/cresource/q2/p04/
https://iris.peabody.vanderbilt.edu/module/pow/cresource/


Self-Regulated Strategy 
Development:

Behavior and SEL Applications



Social-Emotional Learning





Competencies and SST
• Self Awareness

• Identifying emotions
• Accurate self-perception
• Recognizing strengths
• Self-confidence
• Self-efficacy

• Self-Management
• Impulse control
• Stress management
• Self-discipline
• Self-motivation
• Goal-setting
• Organizational skills



Competencies and SST

• Social Awareness
• Perspective-taking
• Empathy
• Appreciating diversity
• Respect for others

• Relationship Skills
• Communication
• Social engagement
• Relationship-building
• Teamwork



Competencies and SST

• Responsible Decision-Making
• Identifying problems 
• Analyzing situations 
• Solving problems 
• Evaluating 
• Reflecting 
• Ethical responsibility



Social Skills Training:  Goals and Objectives

• Goal:  to provide children and youth with the social skills necessary to 
support school-based learning and adjustment

• Objectives:
• Teach students to self-direct the use of the 5 steps of the social skills problem-

solving process

• Teach students specific social skills to increase their success in the school 
setting and beyond

• Teach other educators to implement school-wide social skills training





Social Skills Training:  Components

• Modeling—The teacher and co-facilitator model the process for the 
students
• The teacher says all the steps and prompts out loud so students can learn how to 

prompt themselves silently
•
• Role Play- Two students are selected to role play the same or similar 

scenario as the teacher modeled.  
• The role play ALWAYS uses only appropriate alternative behavior choices
• Role play is voluntary
• Always use actual students who were involved in a problem if you are re-creating 

that problem
• If student(s) are not available, then select a student with similar physical 

characteristics
•



Social Skills Training:  Components

• Performance Feedback—This is the opportunity to give feedback to students for 
using the problem-solving model and for selecting appropriate alternatives
• Feedback comes from peers first
• Adult feedback follows

• Transfer of Training:  this component is critical.  Transferring the new social skill 
to another setting.
• Having a reinforcement system in the classroom that recognizes when 

students are making a “good choice” and rewards them for it.
• Have all teachers and staff use the Stop and Think prompts with students
• Have visual reminders located throughout the school
• School-based incentives (e.g., school-wide contests, good behavior game) to 

keep the focus on prosocial behavior



Social Skills Training
Research Press (researchpress.com)



Principle II:  
Provide multiple means of action & 

expression 



Ways of Expression

•Verbal
•Written
•Computer Assisted
•Graphic
•Personalized Learning
• Individual
•Group
•



Principle III: 
Provide multiple means of engagement 

Integrating Academics, Behavior and SEL



Means of Engagement

• Social-emotional learning skills and strategies

• Recruiting interest using culturally sensitive practices

• Building peer support groups and teams

• Using instructional behavior supports strategically

• Embedding study skills and social skills into the instructional process



High quality academic instruction (e.g., content 
matched to student success level, frequent 

opportunity to respond, frequent feedback) by 
itself can reduce problem behavior  (Filter & 

Horner, 2009; Preciado, Horner, Scott, & Baker, 
2009, Sanford, 2006)



Strategic Behavior Supports

üOpportunity to Response (OTR)
üBehavior Specific Praise
üActive Supervision
üInstructional Feedback
üHigh Probability Request 

Sequences
üPre-Correction
üInstructional Choice



Implications for Curriculum and Special 
Education Personnel

• How is the general education curriculum and pedagogy aligned and coordinated 
within the Tiers to include the needs of ALL students from the beginning?

• Are the needs and providers of ALL students included in district and school-level 
curriculum decisions and development?

• Special education/Gifted Education/EL is about instruction—not labels.

• Lead with instruction.

• Instruction is effective for ALL students ONLY if it is driven by and integrated with 
Tier 1 scope, sequence and pacing.



Alignment Strategies

• Use of concurrent pacing strategies—preteach, review, reteach
• Use of common materials
• Consensus on using the first two principles of UDL

• Multiple ways to represent
• Multiple ways to perform

• Common use of Strategic Behavioral Supports
• Focusing on “essential elements”
• Use of technology to bridge access skill deficits (e.g., fluency, math facts)
• Differentiation in the Gen Ed class by using Tier 3 instructional prompts and 

strategies



What is your BIGGEST takeaway 
from this presentation?


