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Session Goals

✓ Understand how collaborative teaching 
practices improve the performance of 
Students with Disabilities AND Typical 
students.

✓ Discuss the three critical components of 
collaborative teaching practices:
✓ Leadership Styles

✓ Universal Instruction

✓ Integrated Lesson Planning and Design

✓ Identify the four practices that accelerate the 
performance of students with disabilities.

✓ Engage in critical (courageous) conversations 
about current practices and possible 
practices.



Materials for Today



Mindsets Are Important

Let’s examine some belief statements regarding the schooling 
of students with disabilities.



Quick Quiz
Agree or 
Disagree

Instruction that is evidence-based for 
students with disabilities, delivered by a 
general education teacher in Tier 1 IS 
specially-designed instruction.

Many instructional strategies that are 
evidence-based for students with 
disabilities have a greater impact on rate of 
growth for students with disabilities when 
delivered in Tier 1 compared to a special 
education setting. 



Quick Quiz
Agree or 
Disagree

The curriculum for students with 
disabilities is the curriculum that is based 
on a State’s academic content standards 
for the grade in which a child is enrolled. 
(USDOE- November, 2015)

IEPs must be aligned with the core 
content standards for the grade in which 
the child is enrolled. (USDOE)



Quick Quiz
Agree or 
Disagree

The performance and proficiency of 
students in core instruction is the 
best predictor of success for 
struggling students, including those 
with disabilities.

It is critical that the scope, 
sequence and pacing of specially-
designed instruction be aligned 
with the scope, sequence and 
pacing of instruction in Tier 1.  



Specially-
Designed 
Instruction

Specially-designed instruction is instruction 
that is evidence-based to reduce or remove 
barriers to learning that are a result of a 
disability.







Where Does SDI “Fit” in 
a Multi-Tiered System of 
Supports?  Everywhere!



What are the 
four factors 

that improve 
outcomes for 

students 
with 

disabilities?  

Level of inclusion—the higher the better

Standards-aligned instruction for the grade 
level in which the student is enrolled—Tier 1 
AND IEPs

The use of the 3 principles of Universal Design 
for Learning in the development of lesson 
planning and design

Integrated lesson planning across the Tiers of 
instruction



A Strong 
Relationship 
Exists 
Between the 
Level of 
Inclusion and 
Outcomes for 
Students with 
Disabilities

But…only if inclusion ”includes” inclusive 
instruction.

Inclusive instruction in Tier 1 is also known as 
“universal instruction”-instruction that is 
evidence-based for diverse learners in a general 
education classroom (e.g., typical learners, 
students with disabilities, English Learners)

The growth of students with disabilities is 
strongly related to the growth of ALL students 
in Tier 1



Relationship Between Performance of 
General and Special Education Students



Relationship Between Performance of 
General and Special Education Students



MTSS is a Way of 
Thinking, 

Not a Program or 
Intervention

Therefore, the principles of 
MTSS always apply 

regardless of the venue:

Face-To-Face, Hybrid, Virtual



Integrating Instruction Within 
and Across the Tiers
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The LEVELS are 

differentiated by the 

INTENSITY of the 

Instruction.

INTENSITY:

•  Time

•  Focus

•  Type 







Tiered 
Systems of 

Support
The system does that by asking 3 questions:

What do ALL 
students need?

• What can EVERYBODY do 
to support ALL students?

What do SOME 
students need?

• What can EVERYBODY do 
to support SOME
students

What do a FEW 
students need?

• What can 
EVERYBODY do to 
support a FEW 
students?

Every system and schools must address the 
unique needs of students and recognize the 

level at which they enter the system.



Critical Components of MTSS

Data Evaluation

Problem Solving 

Process

Multiple Tiers of 

Instruction 

Leadership

Capacity Building 

Infrastructure

Communication & 

Collaboration

MTSS is a framework to ensure successful education outcomes for ALL students by 

using a data-based problem-solving process to provide and evaluate the effectiveness of 

multiple tiers of integrated academic, behavior, and social-emotional 

instruction/intervention supports matched to student need in alignment with educational 

standards. 



District and School Leadership 
Support and Sustain a Climate of 

Communication and Collaboration
What is the BEST way to do that?



Leadership at 
the Building 
Level

Leadership explains about 25% of 
the variation in student learning 
across schools.

Classroom factors explain more 
than 33% of the variation in 
learning across schools

• (Louis, Leithwood, Walstrom, & 
Anderson. (2010)  Investigating the Links 
to Improved Student Learning.)



Leadership exercises 2 core 
functions…

Providing 
Direction

Exercising 
Influence



How Much Does the “Type” of Leadership 
Matter?      
…A Lot!

• Collective leadership* has a stronger influence 
on student achievement than individual or 
hierarchical leadership.

• Higher-performing schools award greater 
influence to teacher teams, parents, and students 
in particular.

• School leaders have an impact on student 
achievement primarily through their influence 
on teachers’ motivation and working 
conditions; their influence on teachers’ 
knowledge and skills produces less impact on 
student achievement.

* Teachers and administrators leading together, recognizing that 
long-term success rests on diverse perspectives and contributions. 



Leadership 
policies and 
practices that have 
a detrimental 
effect on student 
learning—
Principal Turnover

Rapid principal turnover has 
moderately negative effects
on instructional climate.

Rapid principal turnover 
explains a modest but 
significant amount of 
variation in student 
achievement across schools.



Collaboration 
and 
Communication 
factors that 
influence 
student 
outcomes…

The influence of parents and 
students is significantly related to 
student achievement. 

Student achievement is higher in 
schools where teachers share 
leadership and where they perceive 
greater involvement by parents.



Resources

• Collective Leadership

• https://www.teachingquality.org/collective-leadership-leading-
the-schools-of-tomorrow/

• https://journals.sagepub.com/doi/abs/10.1177/0013161x083212
21

• Comprehensive MTSS Evaluation System

• https://floridarti.usf.edu/resources/program_evaluation/index.ht
ml

https://www.teachingquality.org/collective-leadership-leading-the-schools-of-tomorrow/
https://journals.sagepub.com/doi/abs/10.1177/0013161x08321221
https://floridarti.usf.edu/resources/program_evaluation/index.html


Universal Design for 
Learning

Guides Tier 1 Lesson Planning Process and 
Integration of Academic, Behavior and SEL



Three 
Principles

Principle I:  Provide 
multiple means of 

representation 

The way educator provides 
flexibility in the methods 

used to deliver instruction. 

Principle II:  Provide 
multiple means of action & 

expression 

The ways students respond 
or demonstrate knowledge 
& skills

• Physical action, expression and 
verbal, nonverbal, written, graphic 
communication 

Principle III: Provide 
multiple means of 

engagement 

The way we engage 
students 

• Recruiting interest (student choice), 
sustaining effort and persistence & 
self-regulation 





Engaging 
Lessons for 

ALL Learners-
Universal 

Instruction

We could select instructional strategies that are 
evidence-based for the “typical” general 
education classroom — and then differentiate or 
refer for Level 2 or 3

OR

We could select instructional strategies that are 
evidence-based concurrently for diverse 
learners.



Principle 1

General Strategies
• Multiple presentation styles:

• Visual

• Auditory

• Multi-Sensory (use of technology)

• Strategy-based

• Content Enhancement routines

• “Flipped” Format

• Pre-Teach/Re-Teach

• Guided

Specially-Designed Instruction

Guided practice of 
listening strategies

Scaffolded 
instruction, visual, 

written, verbal, 
physical, picture 

prompts and cues

Modeling

Instruction of 
calming strategies

Grapho-phonic 
strategies 

(visual/auditory) 
including letter/sound 
knowledge, phonemic 
awareness, de-coding

Explicit instruction 
on how to use a 

graphic organizer

Direct instruction 
and support for 

specialized software 
and equipment

Explicit instruction in the 
writing process including 

prewriting activities, 
writing, revising, editing, 

and publishing

Multi-sensory 
teaching strategies

Direct instruction in 
computation and 

reasoning strategies

https://www.doe.in.gov
/sites/default/files/speci
aled/specially-designed-

instruction.pdf

https://www.doe.in.gov/sites/default/files/specialed/specially-designed-instruction.pdf


Visible Learning  
John Hattie



Direct (.59) and 
Strategy-Based 
Instruction (.72)
Combined (.77-
.84)



Collaborative Strategic Reading Instruction
(Boardman, Vaughn et al. (2016)

• The use of CSR in Tier 1 
demonstrated significant 
growth in comprehension 
for typical students.

• The use of CSR in Tier 1 
demonstrated similar 
growth rates for students 
with and without SLD.

• Students with SLD 
receiving  instruction in 
Tier 1 demonstrated 
greater rates of growth 
than students with SLD 
in more restrictive 
settings.



Strategic Instruction Model (SIM)
• DeSoto Middle School math

• Professional development in 
Content Enhancement 
Routines (CER).

• Teachers (PLCs) 
collaboratively built draft 
devices based on the 
standards that were difficult 
for students.  

• Implemented routines in 
Level 1 gradually over three 
years.

• Positive changes in student 
engagement and proficiency 
levels, including SWDs 
(improvement doubled)



Promoting 
Adolescent 
Comprehension 
Through Text 
(PACT)

“In the area of content acquisition, both 
English Learners and Non-English Learners  
with disabilities were able to significantly 
benefit from the PACT intervention provided 
in general education social studies classes.”

Wanzek, et al. (2016)



Tier I and 
Mathematics

• EAI (enhanced anchored instruction) was more 
effective in reducing combining errors (e.g., 
adding denominators) and denominator errors 
(e.g., not finding common denominator) of 
students with disabilities (SWD) and students 
without disabilities in inclusive and non-
inclusive settings.

• SWDs in inclusive settings scored higher.

Brian A. Bottge, Allan S. Cohen, and Hye-
Jeong Choi (2017)



Effect of 
Homework



Additional 
Thoughts…



Reflection Time ☺

What about implementing Principle 1 of 
UDL, the commitment to Evidence-Based 
Instruction and the concept of Universal 
Instruction

• Affirms what you already knew and 
understood about these factors?

• Challenges your thinking about about 
these factors ?

• Extends your knowledge and 
understanding of of these factors?



Principle II:  
Provide multiple means of action & 

expression 



Ways of Expression

Verbal Written
Computer 
Assisted

Graphic
Personalized 

Learning
Individual

Group
Student 

choice…..





Reflection Time ☺

What about Principle 2 of UDL and the 
commitment to multiple ways students 
can express their knowledge and skills:

• Affirms what you already knew 
and understood?

• Challenges your thinking?

• Extends your knowledge and 
understanding?



Principle III: 
Provide multiple means 
of engagement 

Integrating Academics, Behavior 
and SEL

Engaging climate, relationships, 
cultural responsiveness and 
classroom structure.



Some 
Fundamental 
Principles

• Academic Engaged Time (AET)

• AET predicts student performance better than 
any other variable, including:

• IQ

• Language

• SES

• Disability

• Culture/Race

• Amount of time students are engaged in 
quality instruction

• Includes evidence-based instructional 
strategies

• Matched to student context, culture and 
relevance

• With student engagement in the process



Creating a “Climate” that Supports Student 
Engagement and Adult Responsibility

Classroom 
Structure

Classroom Climate, 
Culturally 

Responsive 
Practices

Classroom Social-
Emotional 
Learning



School Climate Survey
(Example)



Classroom Structure 
and Cohesion

Predictable 
schedule

Clear expectations

Student and Adult 
rules clearly stated 

Consistency across 
tiers—particularly 
for instruction and 

expectations

Communication—
consistency in 
messaging for 

students



Strategic Behavior Supports

✓Opportunity to Response (OTR)

✓Behavior Specific Praise

✓Active Supervision

✓Instructional Feedback

✓High Probability Request 
Sequences

✓Pre-Correction

✓Instructional Choice



Family-Home Engagement
Reading Support for Students

https://www.youtube.com/playli
st?list=PLVHqsnePfULrjkTeS-
jvVIQeP-HKRWpry

https://ies.ed.gov/ncee/edl
abs/regions/southeast/

https://www.youtube.com/playlist?list=PLVHqsnePfULrjkTeS-jvVIQeP-HKRWpry
https://ies.ed.gov/ncee/edlabs/regions/southeast/


For: ALL STUDENTS 
Requires: ALL STAFF

School Climate: 
PBIS –or—
Foundations

Classroom 
Management:
CHAMPS 
(K-8);
DSC 
(9-12)

POSITIVE LEARNING CLIMATES 
throughout the SCHOOL and in the CLASSROOMS include:

➢A pervasive culture of respect and collaboration, including high 
rates of positive interactions among all members of the school 
community;

➢A motivating, participatory, and learning-focused environment 
that promotes student ownership over learning and improving; and

➢Well-managed, structured and clearly-defined practices and 
behavioral expectations that create a sense of safety, fairness and 
productivity.

Tier I : A supportive Learning Climate sets the stage for productive learning and 
student success by establishing positive behaviors as the norm

54



Means of 
Engagement

Social-emotional learning skills and 
strategies

Recruiting interest using culturally 
responsive practices

Building peer support groups and 
teams

Using instructional behavior supports 
strategically



Strategic Behavior Supports

✓Opportunity to Response (OTR)

✓Behavior Specific Praise

✓Active Supervision

✓Instructional Feedback

✓High Probability Request 
Sequences

✓Pre-Correction

✓Instructional Choice





SEL Approaches Teacher Instructional Practices-

Integration with Academic Curriculum 
Areas

Organizational, Culture, and Climate 
Strategies

Explicit SEL Skills Instruction

Casel.0rg  2017



Additional 
Thoughts…



Reflection Time ☺

• We have discussed how implementing 
Principle 3 (student engagement) well actually 
increases the impact of instruction on student 
outcomes.  What about this information:

• Affirms what you already knew and 
understood about these factors?

• Challenges your thinking about about 
these factors ?

• Extends your knowledge and 
understanding of of these factors?



The “Flow” of 
Integrated Lesson 

Planning Using the 3 
Principles of UDL

Aligning SDI Across The Tiers

The Case of BRIAN



Lead with 
INSTRUCTION!



ALL Roads Lead to Tier 1



Improve Core Instruction (Tier 1) for ALL 
Students First.

Develop “Powerful Intensified Instruction 
(Interventions)” 

Second.



Where Do Educators “Share” the 
Responsibility for Teaching and 

Learning?
During the Lesson Design/Planning Process







Meet Brian 
☺

• Brian is a sixth grader with significant delays in 
reading.  IEP for SLD

• Reading comprehension level when he must 
decode independently is four years (2nd grade 
level) behind that of his grade-level peers. 

• He struggles with oral reading fluency. He can 
read 26 words per minute correctly from a 2nd

grade level text. 

• He can answer 35% of comprehension questions 
about the text he has read independently. 

• When grade-level material is read aloud to him 
(Listening Comprehension), he is able to 
understand the material and answer 
comprehension questions with 78% accuracy for 
his age and grade. 



Flow of Integrated Lesson Planning

Step 1

All teachers 
involved with 
instruction for a 
grade or subject 
area attend 
integrated lesson 
planning

Step 2

Level 2/3/SDI 
teachers/support 
meet to plan their 
scope, sequence 
and pacing of 
instruction to align 
with Level 1

Step 3

Level 2/3/SDI 
teachers/support 
communicate their 
lesson plans with 
Level 1 teachers.

Step 4

Level 2/3/SDI 
teachers/support 
observe Level 1 
instruction to 
affirm that their 
instruction is 
aligned as planned.



Reflection Time ☺

• Consider the current lesson planning practices in your 
school/district and how they do or do not reflect the 
flow we just discussed.  

• Do you think that this type of integrated model of 
lesson planning would…

• Improve the consistently of instruction across 
providers?

• Improve student transfer of skills/knowledge 
across Tiers of instruction?

• Aligns with your mindset around how instruction 
should be planned and integrated?



Lesson Study Guide
Included in Your Materials for Today





Step 1

All teachers involved with instruction 
for a grade or subject area attend 
integrated lesson planning



Characteristics 
of 
Effective 
Planning

Step 1

All teachers involved with 
instruction for a grade or 

subject area attend 
integrated lesson planning

The Learning 
Goal/Standard/Progression 

levels is/are identified 
explicitly

Instructional strategies 
(evidence-based/all 

learners) for the goal/level 
and student skill levels are 

identified- Principle 1

The explicit student 
performance options 

necessary to demonstrate 
proficiency are identified-

Principle 2

Technology (e.g., text to 
speech) that will increase 

access to content is 
identified for students with

access skill deficits (e.g., 
reading fluency)



Standards-based Instruction Model

75Florida Department of Education Bureau of Curriculum and Instruction (www.fldoe.org/bii)

Standard or Benchmark 
Aligned to Course Description

• Guides the development of the 
lesson beginning with the desired 
outcome

Learning Goals

• Describes what students should 
know and be able to do 

• Includes essential questions and

• Rubrics to define levels of knowledge 
acquisition

Engaging Lesson

• Includes appropriate and meaningful 
activities that engage students in the 
learning process, address common 
misconceptions, and incorporate 
higher-order thinking skills

Formative, Interim, and/or 
Summative Assessments

• Provides multiple sources of student 
data to guide decisions about 
adjusting instruction and/or 
providing interventions

http://www.fldoe.org/bii


3rd Grade 4th Grade 5th Grade 6th Grade

2. Recount stories, 
including fables, 
folktales, and
myths from diverse 
cultures; determine 
the central message, 
lesson, or moral and 
explain how it is 
conveyed through 
key details in the 
text.

2. Determine a 
theme of a story, 
drama, or poem
from details in the 
text; summarize 
the text.

2. Determine a theme 
of a story, drama, or 
poem
from details in the 
text, including how 
characters in a story 
or drama respond to 
challenges or how 
the speaker in a 
poem reflects upon a 
topic; summarize the 
text.

2. Determine a 
theme or central 
idea of a text and 
how it is conveyed 
through particular 
details;
provide a summary 
of the text distinct 
from personal 
opinions or 
judgments.

6th Grade Reading Comprehension Anchor Standard



Reflection Time ☺

• When you plan SDI to attain IEP goals, do you align that 
instruction with grade-level standards and develop 
learning goals and instructional strategies that are 
evidence-based to attain those goals? What about this 
idea of IEPs aligned with standards and the scope, 
sequence and pacing of instruction.,..

• Affirms what you already knew and understood 
about this approach?

• Challenges your thinking about about this 
approach ?

• Extends your knowledge and understanding of of 
this approach?



Template 
Step 1



Tier 1 
Instruction:  
BRIAN

Instructional Strategy Tier 1 decided to implement Collaborative 
Strategic Reading for all students in 6th grade as a way to teach 
comprehension strategies. UDL Principle 1

Student Performance:  Brian (and other students with reading 
fluency difficulties-e.g., EL) will provide verbal responses to 
comprehension probes (using either speech to text, teacher 
interactive or other strategies involving verbal responding) UDL 
Principle 2

Access to Content: Brian and other students will use text to speech 
technology to access subject content. UDL Principle 3

Collaboration:  Tier 1 will provide lesson plans in advance to Level 
1/2/SDI providers



Lesson Study:  Step 2
Tiers 2/3/Specially Designed



Template 
Step 2



Characteristics of 
Effective Planning-Tier 2/3SDI

• Tier 2/3/SDI providers meet 
separately to lesson plan their 
instruction within the context of 
the Tier 1 lesson study meeting

• Instructional strategies, 
engagement behaviors, behavior 
supports, instructional materials 
that support student success in 
Tier 1 are identified.  



Characteristics 
of 
Effective 
Planning-Tier 
2/3/SDI

Likely student problem behaviors are 
identified and problem-solved

If the student is receiving instruction at 
multiple tiers (2/3/SDI), the providers can 
parcel out their instructional goals and 
strategies

Aligning instruction across tiers to the 
common lesson goal(s) provides the 
student(s) with additional exposure and 
integrated practice 



Characteristics 
of 
Effective 
Planning-Tier 
2/3/SDI

Alignment with the scope and 
sequence/pacing chart for Tier 1 is 
always a priority when identifying 

the focus of instruction on a weekly 
basis

This alignment permits a strategic 
focus for issues such as vocabulary, 

background knowledge, pre-
teaching/review/re-teaching, etc. 

that results in “just in time” 
readiness for students to integrate 
what they have learned into Tier 1



Tier 2/SDI 
Instruction:  
BRIAN

Instructional Strategy:  

• Level 2- Brian will participate in a Level 2 reading instruction 
group 2X/week.

• Pre-teach, Review, Reteach instructional strategies

• Use grade-level materials 

• Focus on exposure to content (pre-teach) and re-teach as 
necessary

• Focus on comprehension strategies aligned with grade-level 
standard

• SDI- Brian will participate in a small group (3 students) 5X/week

• Focus on fluency enhancement strategies

• Use grade-level materials, paced to Level 1, to apply fluency 
strategies

• Errorless learning 

• Vocabulary monitoring

Student Performance

• SDI- Brian will receive instruction and support in use of the 
speech to text/text to speech technology



Characteristics of 
Effective Planning-Tier 2/3/SDI

Assessments in Tier 2/3 incorporate characteristics 
of assessments in Tier 1

The goal here is to not only ensure that students strengthen 
needed skills and accelerate their growth BUT ALSO to 
ensure that the students can explicitly identify how the 

instruction in Tiers 2/3 relates to their work in Tier 1



Calibration-
Tier 
2/3/SDI

Tier 2/3/SDI providers observe their students in the 
Tier 1 environment to ensure alignment of instruction 
across Tiers and to observe variability in student 
behavior across Tiers.

Adjusting instruction (academic and behavior) in Tiers 
2/3 will increase successful transfer to Tier 1

Tier 2/3/SDI providers increasingly take an active role 
in the Tier 1 Lesson Study to share specially designed 
instructional strategies and student engagement 
supports during the Tier 1 Lesson Study meetings



Tier 2/SDI-
Case of 
Brian

Tier  2

• Assessment:  assessment in Tier 2 will mirror the assessment that will 
be used in Tier 1

• Practice using listening comprehension strategies and verbal 
responding will be provided.

SDI

• Assessment:  Assessment of fluency will focus on content from grade-
level materials using student instructional level of reading fluency.

Calibration:  Tier 2 and Special Education teachers will 
meet to collaborate on classroom observations and 
Tier 1 teacher collaboration.



What 
Would IEP 
Goals Look 
Like 
for Brian?

Increasing fluency to support comprehension for 
grade-level performance

Teach use of technology (text to speech, speech 
to text) to access grade-level content and 
support performance expectations (e.g., written 
language)

Direct Instruction and Strategy-Based instruction 
aligned with grade-level standards to ensure 
equity in access to content.  Scope, sequence 
and pacing driven by Tier 1 lesson plans



Case of Brian: Start to Finish
In Your Materials for Today



Final Reflection Time ☺

• What are the 3 big takeaways 
from today’s experience that 
you will consider 
implementing as part of your 
lesson planning process?




