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The Law in Context of COVID-19
  Current changes apply to regulatory law 

• Federal 
• State 

Case law and statutory law have not changed

Endrew F. v Douglas County (2017)
 Case law definition of Free Appropriate Public Education (FAPE) 

 “An educational program reasonably calculated to enable a 
child to make progress appropriate in light of the child’s 
circumstances.” 

  

COVID-19
1. Experiences are different 
2. Change 
3. Stress 
4. Desire for normalcy 
5. Unsure of when 
6. Exhausted



 If 2020 was an ice cream 
truck



Tip One
1. Be compassionate 
2. Focus on laws 
3. Be a decent person 
4. Be helpful

Child Find
The child find duty to refer for an evaluation under IDEA is 
triggered when there is reasonable suspicion that a student has 
a disability and a need for special education services. 



Actual Picture

Child Find Continued
 If an eligibility team finds that sufficient data are not available 
to make a valid determination about SLD (or other eligibility), 
then that should be documented and a plan put in place for 
obtaining the needed information and completing the eligibility 
process. 
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Info from Gen Ed Teachers 

* A statement about any forms filled out 

* The date the information was provided for the report 

* A list of the student’s strengths 

* A list of concerns you have as the student’s general education classroom teacher 

* A statement of how the student compares with the average students in the classroom 

* A statement describing anything out of the ordinary regarding this student’s class schedule or day 

* Any accommodations or modifications used that are helpful to the student 

* List of current grades 

Grade: 4 

Teacher: Mrs. Claudette Berman 

Date: September 24, 2021 

Student’s name: Griffin 

What are the student’s strengths?  

Positive self-image 

Always participates in class 

Will ask questions when he is unsure 

Exhibits friendly behaviors  

What are your areas of greatest concern? 

Not always focused while working independently 

At least one grade level below in reading 

Difficulty understanding and solving math facts and concepts 

Difficulty following written and oral directions (i.e., does better in a one-on-one situation where steps and procedures and directions can be explained 

multiple times). 

How does this student compare with the average students (same-age peers) in your classroom? 

Average in work completion, overall behavior, behavior in halls, and aggression 

Above average with behavior in structured groups 

Below average in reading, math, spelling, writing, work accuracy, following directions and behavior in unstructured groups 

Grades: Failing in all academic areas 

Factors affecting class schedule or day: Receives ESL (English as a second language) instruction during math and for a 

limited amount of time in language arts. 

Accommodations or modifications that are helpful to the student: Benefits from his tests and assignments being 

read aloud as well as being given extra time to complete assignments and tests. 



Trauma and Education 
• Difficulty with Memory 

• Reduced cognitive capacity 

• Sleep disturbance 

• Language delays 

• Impulsive actions 

• Need for attention 

• Withdrawal 

• Attachment difficulties  

• Poor peer relationships 

School Performance and Trauma 
•2.5 times more likely to fail a grade 
•More receptive language difficulties 
•More expressive language difficulties 
•Suspended more often 
•Expelled more often 
•Have lower scores on standardized achievement tests 
•More eligible for special education and related services 

Think Differently About Students
 Current Model: 
 What’s wrong with you? 

 New Model: 
What happened?



Never Know
• The trauma may never be identified 
• The history is unknown 
• Classmates may be traumatized 
• They may not know 
 

Focus on the WHOLE School!!
• What are the issue(s) in your school? 

• What are the issue(s) in your town? 

• Train all staff to support students and identify behaviors 

• Classroom teachers need to ensure safety, trust, and security 

• Continue use of data 

 More on this later: 
ALL BEHAVIOR IS COMMUNICATION!!!

Basics
•Food 

•Clothing 

•Sleep 

•Warmth 

•Security 

•Safety 

•Relationships  

•Friends



Teacher Roles
 Safety! 

 Autonomy 

 Choice 

 Control 

 Build relationships 

 Cultural sensitivity 

Reflect
 K-12 Teachers 

 Safety 

 Security 

 Nurturing

Safety
 1) Reduce bullying! 

 2) Clear, consistent rules 

 3) Predictable structure  

 4) Daily schedule 

 5) Check the classroom



Relationships
 Trust! 

 Security 

  
Safety 

 Consistency  

 Not just school conversations 
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Responsive Teacher Behaviors
1. Creates and/or maintains consistent daily routines for the classroom.   
2. Tells children when something out of the ordinary is going to occur.  
3. Offers children developmentally appropriate choices. 
4. Anticipates difficult periods and transitions and offers extra support during these 

times.  
5. Uses techniques to support children’s self-regulation.   
6. Helps students manage their feelings during intense emotional moments by remaining 

composed and offering empathy and support.   
7. Is appropriately nurturing and affectionate.   
8. Uses positive guidance and supportive interventions to help all children  
9. Goals for achievement of students affected by traumatic experiences are consistent 

with the rest of the class. 

Teacher Reported Behaviors
• Impulsive behaviors 

• Cutting in line 

• Pushing, shoving peers 

• Inappropriate Language  

• Property destruction 

• Disturbing/disrupting the classroom 

• Poor academic progress 

• Difficulty with transitions 

• Eating and sleeping problems 

• Difficult peer relationships  

• Class clown 

• Totally withdrawn



What do we diagnosis?
•Learning disabilities 
•Emotional and/or behavior disorders 
•Attention Deficit Hyperactivity Disorder 
•Oppositional Defiant Disorder 
•Obsessive Compulsive Disorder 
•Autism spectrum  (high functioning) 
•Post Traumatic Stress Disorder 
•Reactive Attachment Disorder 
•Grieving 



Avoid Blaming the Child

• Don’t take challenging behaviors personally, it’s about what 
works for the child.  

• This may not always be easy to do  

“It’s never the student’s fault.” 
(they are just doing what they know how to do) 

“The organism is never wrong” 
      B.F. Skinner 
“The student is never wrong” 
      Ogden Lindsley

Clarifying Why We Do  
What We Do to Manage Behavior:

• There is no value in blaming anyone (student, staff, 
parents, etc.) 

– Challenging behavior is often inadvertently the result of 
what we do to stop problem behavior 

• Teachers and parents do what we do because it 
immediately works to stop or lessen problem 
behavior. Reinforcement works both ways. 

• Identify patterns so they can be changed 

 

Critical Considerations Regarding 
Problem Behavior

• Your reinforcement should be cooperative 
responses and student progress 

– NOT ending behavior quickly 
– Short term gain = long term pain 

• Problem Behavior = Skill Deficits 
– They don’t “know better” 

• Deliberately target cooperation and 
REINFORCE it!



43

Shift from asking, “How do I get the 
student to behave?” or “How can I get the 
student to stop ____?” to “What is causing 
this behavior and how can we mitigate 
that?” or “What skills does the child need 
to succeed?”

Considerations when writing social and behavioral goals for 
students with trauma histories 

1. Do multiple students exhibit the problem behavior or concern, or just the student in question?  

2. Does this behavior occur in only one location? 

3. What happens just before the student engages in the behavior or concern (i.e., antecedent)?  

4. Is homework completion an issue?   

5. Do the problems occur more in unstructured settings?  

6. Is the behavior related to a disability? 

7. Does the student have other priority needs that may take precedence of IEP goals?

Key things to avoid when writing goals 
• Focus simply on what not to do.  

• Focus solely on seeking attention.  

• Disempower or remove a sense of control. 

• Are difficult to replicate or understand by others.  

• Focus on multiple skills in the same goal.  

• Make assumptions.



Focus areas for trauma-informed 
goal statements 

Teams can focus on the following areas, for example, when developing IEP goal statements for students who 
have experienced trauma:  

• Developing a sense of self and a positive self-image. 
• Displaying adaptability in new situations and with others. 
• Respecting the physical boundaries of others. 
• Participating appropriately in classroom discussions. 
• Engaging in appropriate social interactions with peers and adults.  
• Listening, understanding, and then following directions.  
• Demonstrating self-control in different situations. 
• Expressing thoughts and feelings appropriately. 
• Resolving conflict effectively. 
• Developing self-regulatory skills. 

Examples of ineffective goals vs. effective goals #1 

Ineffective goal statement: Student will decrease the number of times he asks for 
help at the teacher’s desk from five times a class period to zero times per class period.  

Effective goal statement: Following direct instruction from the teacher on how and 
when to raise a hand, Student will increase his use of hand-raising to get the teacher’s 
attention from a level of 30 percent of opportunities to 80 percent of opportunities, 
and reduce time spent standing at the teacher’s desk from five times a class period to 
one time per class period. 

 

Examples of ineffective goals vs. effective goals #2
Ineffective goal statement: Student will decrease the frequency 
of redirection needed by staff from 10 per day to one.  
Effective goal statement: When given directions by the staff, 
student will improve his rate of following directions, including 
asking for clarification, from 30 percent to 70 percent as 
measured by teacher observation.  

 



Examples of ineffective goals vs. effective goals #3
Ineffective goal statement: Maria will refrain from protesting 
when given a prompt from a teacher.  

Effective goal statement: Maria will respectfully communicate 
any concerns she has following a teacher’s prompt in four out of 
five instances of concern.  
 

Examples of ineffective goals vs. effective goals #4
Ineffective goal statement: Student will improve social skills as 
measured by teacher observation.  

Effective goal statement: During small group instruction, Student 
will demonstrate four- word interactions with his peers on eight out 
of 10 observations.  

 

Examples of ineffective goals vs. effective goals #5
Ineffective goal statement: Student will engage in three positive interactions with 
peers and will report to the teacher when he is feeling overwhelmed in large group 
activities. 

Effective goal statement(s): Student will engage in three positive interactions with 
peers during the school day as measured by both student and teacher observation.  

Student will report to the teacher when feeling overwhelmed in large group activities 
using a predetermined hand signal or hand-written note four out of 5 times.  
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Trauma-Informed IEP Goals and Services

Student IEPs often highlight goals of reducing observable behaviors (e.g., 
interrupting the teacher, task avoidance, aggression). However, such IEPs often 
fail to examine the problem as a potential skill deficit. For example, perhaps a 
student’s interrupting the teacher results from both feeling overwhelmed and a 
lack of self-regulation skills, a common issue among traumatized students. A 
typical goal would focus solely on reducing interruptions, measuring success 
based primarily on the frequency of interruptions. However, this could lead to 
that student’s simply learning not to interrupt, yet remaining in a heightened 
state and unavailable for learning, still lacking the skills to self-regulate feelings 
and moods.

Tips
To write effective IEP goals for students who have experienced trauma:  

! Base goals on target behaviors that come from either the PLAAFP statement or a functional behavioral assessment.  

! Design goals to teach the appropriate replacement behavior rather than simply suppressing negative behaviors.  

! Ensure goals are meaningful. 
! Ensure the goal teaches the student a skill that the student can generalize to other settings. 
! Create measurable goals. 
! Address only one skill in a goal. If more skills need to be addressed, list them in separate goals.  

! Write realistic yet ambitious goals. You can expect improvement, not perfection.  

! Write clear goals so that if the student moves to a new classroom or school, the new staff can immediately understand the purpose of 
the goal and can implement it without question. This remains especially true for transient students.  
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This example highlights the difference between being 
observably quiet, and feeling internally calm and ready to 
learn. Despite meeting the goal, the student has not 
benefited in any meaningful way. Rather than simply 
reducing a behavior, a trauma-informed IEP focuses on 
skill-building; and in this case, such an IEP could focus on 
building self-regulatory skills and identifying alternative 
behaviors to interrupting.
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Student IEPs should also consider the educator’s role in achieving 
goals. In this actual IEP goal, “Student will respond in a calm manner 
when consequences are administered,” the IEP can specify the role 
of the educator in how consequences are delivered (e.g., tone, 
personal space). The IEP should also focus on building skills the 
student may need to help self-regulate and get calm in the first place. 
Simply reducing a behavior benefits the educator, though building 
skills and establishing adaptive alternative behaviors benefits both 
the educator and the student.

56

“Emma interrupts the 
teacher regularly to 

get attention.”

57

Emma lacks self-regulation skills. We can revise this 
to say something like: 
●“Emma has difficulty self-regulating during class, 

resulting in frequent interruption.” or 
●“Emma relies on ineffective communication 

techniques to help self-regulate during instruction.”
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Notably, all IEPs require “a statement of measurable annual goals, 
including academic and functional goals.” Such functional goals 
include skills or activities that are not related to academic 
achievement, and can include a focus on improved relationships, 
self-regulation and social-emotional skill building. Similarly, the 
school team may also consider a range of appropriate related 
services and accommodations for students with trauma histories, 
including but not limited to:

59

• Identifying and reducing/preventing triggers.
• Increasing predictability.
• Providing opportunities to assist others.
• Building peer supports and relationships.
• Collaborative and ambitious goal setting.
• Movement and sensory opportunities.
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Indeed, some students may require intensive Tier-III 
interventions, and several have demonstrated 
effectiveness among children and youth. School teams 
should examine the appropriateness and 
implementation fidelity of such interventions when 
including such services in an IEP.
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Schools can consider the following strategies to 
improve the IEP experience for families:

• Prior to meetings, provide clear communication about timing, attendees, topics and the family’s role 
and rights.

• Consider providing an opportunity for someone on the team to speak with the family ahead of the 
meeting to answer questions.

• Inform families about parking or transportation.
• Ensure someone greets the family and offers them water.
• Encourage caregiver input and participation during the meeting (e.g., arrange the room and seating 

to minimize intimidation).
• After the meeting, clarify plans for follow up, walk them out and give ample opportunities to ask 

questions to the group and among individual team members;.
• Maintain ongoing communication.
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Trauma-informed assessment
Trauma-informed assessments consider the impact of trauma throughout the entire process from 
referral to interpretation, regardless of the primary referral concern. Such assessments consider:

• Potential triggers.
• Family history and functioning.
• Student strengths and how to incorporate those strengths into intervention plans.
• Practitioner and educator perceptions at point of referral.
• Process for building rapport and trust with the student.
• Including student involvement in IEP meetings if developmentally appropriate.
• Impact of experiences on performance.
• Predictable life events when planning assessments (e.g., birthday of deceased family member).

A trauma-informed approach does not necessarily change the tools or methods used; rather, the 
approach changes the style of interaction and the interpretation of information collected.
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Report Writing

As consumers of psychoeducational reports, families often have difficulty 
understanding the information due to use of jargon, readability levels often at a 
college level or higher, lack of a clear description of the child’s needs, and a list 
of recommendations that often provide little help. This reduces family 
participation and engagement in discussions about their child, potentially 
creates distrust and increased stress among families, and ultimately has a 
negative effect on the student. In contrast, reports that lower readability levels, 
focus on the child (not the test), and empower families are significantly more 
useful.
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10 Things Every Teacher Should Know about Childhood Trauma

cc: T.Kiya - https://www.flickr.com/photos/38217580@N05

1. Kids who have experienced trauma aren’t trying to push your buttons 
2. Kids who have been through trauma worry about what’s going to happen 

next 
3. Even if the situation doesn’t seem that bad to you, it’s how the child feels 

that matters 
4. Trauma isn’t always associated with violence 
5. You don’t need to know exactly what’s cause the trauma to be able to help 
6. Kids who experience trauma need to feel they’re good at something and can 

influence the world 
7. There’s a direct connection between stress and learning 
8. Self-regulation can be a major challenge for students suffering from trauma 
9. It’s okay to ask kids point-blank what you can do to help them make it 

through the day 
10. You can support kids with trauma even when they’re outside your classroom

What is wrong with this picture?

CHANGE YOUR FOCUS:  What is right?
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Conclusion
In its simplest form, trauma-informed approaches represent a 
shift in an individual’s mindset when working with students, 
acknowledging the broad and significant impact of trauma on 
behavior, learning and social-emotional functioning. The IEP 
process provides a unique opportunity to apply a trauma-
informed lens to support all students with disabilities.

COVID-19 Response Services
• “Compensatory education” is a remedy to compensate for a school 
district’s failure. 

• KOSHK 

• Knew or should have known 

• COVID-19 disruptions were not the fault of any school. 

• Calling additional service ”COVID-19 response services” may foster 
better parent/school relationships.

Remember
A students IEP is a legal contract, therefore, conduct all 
aspects in “good-faith efforts” 
◦ Communication and documentation 

Be in communication with your Special Education Director
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IEP Resources
• IRIS modules: https://iris.peabody.vanderbilt.edu/ 
• Center for Intensive Intervention: https://intensiveintervention.org/ 
• Progress Center: https://promotingprogress.org/ 
• CEEDAR Center: https://ceedar.education.ufl.edu/ 
• Center for Parent Information: https://www.parentcenterhub.org/ 
• National Center on Transition: https://www.transitionta.org/ 
• Autism Focused Intervention Resources: https://afirm.fpg.unc.edu/ 
• Council for Exceptional Children: https://cec.sped.org/ 
• Teaching Exceptional Children:  Special Issue on IEPs (Summer 2020)

Thank You!!!!

Spedlawblog.com 

Twitter:  SpedLawBlog

  
dfbate@ship.edu  

Send Questions to:


