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• Teachers are more likely to implement that which 
has been explicitly modeled.
• Examples and experiences equip teachers to 

transfer ideas and strategies to their own 
classrooms.
• Time for reflection, application, and evaluation 

(feedback) are critical to the change process.

Kristina Doubet



Areas of Focus
DAY 1

•Building Capacity for 
Differentiation: 
• Environment
• Curriculum
• Interaction

•Low-Prep Strategies
•Formative Assessment 
Part 1

DAY 2
•Formative 
Assessment Cont’d
•Readiness 
Differentiation
•Interest 
Differentiation
•Flexible Grouping 
Part 1 
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FOLLOW-UP
•Sharing and 
Troubleshooting
•Flexible 
Grouping Part 2
•Management 

Agenda for Today
! Using Formative Assessment to 
Discover Learning Needs (cont’d)

! Readiness Differentiation
!Error Analysis
!Contracts/Agendas
! Stations

! Interest and Learning Preferences 
Differentiation (Jigsaw)

!Flexible Grouping Part 1



Readiness
Where a student is in his 
or her grasp of learning 
goals at a certain point     

in time

Interest
Passions, affinities, 

kinships that motivate 
learning

Learning Profile
How a student prefers or 

seems to learn best

Teachers can differentiate by adjusting

Tomlinson, 2014

according to patterns in student 

Content
The “stuff” that 

students grapple with to 
reach the learning goals

Process
How students take in and 

make sense of the 
content

Product
How students show 

their knowledge, 
understanding, and skill

Differentiation

is a teacher’s proactive response to learner needs

and guided by general principles of differentiation

Building Classroom 
Community

High-Quality 
Curriculum

Ongoing 

Assessment

Flexible Grouping 
& Management

Teaching Up thru 
Respectful Tasks

shaped by mindset

using a variety of strategies.

ULTIMATE Goal of Formative Assessment

Formative Assessment



EXIT SLIPS

Easy Ongoing Strategy for Assessing 
Student Understanding…

DEFEND OR DESTROY
Select 2 claims from the list: one 
that you can “defend” and one that 
you want to “destroy.” Use 
evidence from [e.g., the text, the 
documents/ sources] and your 
reasoning to   explain and justify 
your thinking.

IMPORTANT THINGS

•Some important things about [e.g., 

the branches of government] are 

__________and ____________.

• But the MOST important thing  

about  [e.g., the 3 branches] is 

_____________ because….

MISUNDERSTANDINGS

• One misunderstanding someone 

might have about [e.g., how to 

solve this problem] is 

_________________________

• Here’s what I might say to that 

person to help them better 

understand the “truth”:

SAMPLE 
“Customizeable” 

PROMPTS

Doubet & Hockett (2015). Differentiation in Middle and High School. ASCD.



Formative Assessment
Examine the Exit Card and Frayer Diagram 
examples on pages 165-172 or 184-198 in the 
appropriate book.
Use the sticky notes on your table to identify 
◦2-3 examples you could use as is
◦2-3 examples you could adapt and use in your school

Be ready to share your selections with colleagues
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Shake ‘n’ Share
A strategy for engaging 

learners in quick 
conversation around 

different aspects of a topic 
or concept. 
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Shake and Share
•Meet with your partner, introduce 
yourself and fist bump 

•Answer the greeting question (posted)

• Take turns sharing ONE of your            
“Top Finds” and how you would use it. 

•Move to another, if time.

• Fist bump and rotate when time is called.
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Greeting Questions
iPhone or Android?

Toppings on your pizza?

Spring or Fall?

Starbucks or Dunkin?

Sweet or Salty Snack?



Next Steps
"Return to your home table
"Share one thing you learned 
from a partner
"Turn to these pages in the 
appropriate book:
"“Face to Face,” pp.124-5 
"“Shake ‘n’ Share,” pp. 124-5 
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Shake ‘n’ Share Prompts: Community-Building
Turn 1: 

Choose one word to 
describe your weekend. 
Explain why you chose 

it. 

Turn 2: 
What’s your favorite thing for 
breakfast? What makes it the 

best thing for breakfast, in 
your opinion? 

Turn 3: 
How is school like a 

shopping mall? What 
else is it like? 

Turn 4: 
“I don’t know know how 
to ______,   but I think it 
would be cool to learn 
to _______because….”

Turn 5:
What three things do you 

wish you had known about 
[last year’s  grade level] that 

you know now?

Turn 6:
What’s one thing you 
would do  to improve 

the physical 
environment of this 

classroom?      

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to Engage All Learners. ASCD.



Shake ‘n’ Share Prompts: Science Review
Greeting: Cats or Dogs?

Explain what a cell is and 
how it works. Use the words 
balance, system, structure, 

and function if you can.

Greeting: iPhone or Android

Interpret: How is a cell like a 
car? What else is it like? 

Greeting:  Sweet or Salty?

Apply: How and why are plant 
and animal cells similar and 

different? 

Greeting: Best Season?

Perspective:What would 
happen to other structures in 
a cell if the nucleus stopped 

working? Be specific! 

Greeting:  Football or Soccer?

Empathize: Put yourself in the 
shoes of a cell membrane. 

What would you let in/not let 
in? Why? 

Greeting: McDonald’s or 
__________?

Self-Reflect: How could you 
best show what you understand 

about cell transport? 

Doubet 2020

Some Delivery Options



End of 
Lesson or 
During 
Lesson 
Transition

Denika Gum –
Sutherland 

Middle School

From Doubet, K.J. (In Press) The Flexibly 
Grouped Classroom: Organizing Learning for 

Equity and Growth. ASCD.



We Must “Check our Skiers!”

Formative Assessment Planner
Lesson Topic Formative Assessment Type/Prompt



Differentiating for 
Student Readiness

Readiness
Where a student is in his 
or her grasp of learning 
goals at a certain point     

in time

Interest
Passions, affinities, 

kinships that motivate 
learning

Learning Profile
How a student prefers or 

seems to learn best

Teachers can differentiate by adjusting

Tomlinson, 2014

according to patterns in student 

Content
The “stuff” that 

students grapple with to 
reach the learning goals

Process
How students take in and 

make sense of the 
content

Product
How students show 

their knowledge, 
understanding, and skill

Differentiation

is a teacher’s proactive response to learner needs

and guided by general principles of differentiation

Building Classroom 
Community

High-Quality 
Curriculum

Ongoing 

Assessment

Flexible Grouping 
& Management

Teaching Up thru 
Respectful Tasks

shaped by mindset

using a variety of strategies.



Readiness Interest Learning Profile

Teachers can form groups according to student

when 
the goal 

is

Academic Growth Motivation Efficiency

when 
the goal 

is

when 
the goal 

is

Based on Tomlinson, 2014
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Readiness vs. Ability
Readiness

"“Where” a student is in his 

or her grasp of learning goals 

at a certain point in time.

"Varies from lesson to lesson 

and skill to skill 

"Best gauged by recently-
gathered evidence that is 

relevant to the learning goals

Ability
"A proclamation about a 
student’s overall capacity as a 
learner or human being
"Often treated static or fixed 
across subjects, skills, or time

"Usually inferred from 
standardized test scores 

"Involves or implies comparisons 
to other students



2 Kinds of Readiness Differentiation
LOW PREP HIGH PREP

Proactively providing “ramps” 
into the learning based on 
observed “broad” needs of your 
students (e.g., language, reading, 
attention)
AKA – UDL

Collecting Formative 
Assessment aligned to 
specific learning goals, 
analyzing the data for 
patterns, and 
responding to those 
patterns with tasks
AKA - Tiering

Low 
Prep

UNIVERSAL DESIGN FOR LEARNING
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Kinds of Scaffolding
Provide resources – If the learning goals focus on students gleaning important 
information from sources rather than on finding those sources, teachers can 
streamline the process by gathering pertinent texts, etc. in advance. 

Simplify reading levels – In many cases, teachers will need to simplify the language 
of the text so that students are able to process what they are reading.  

Adjust the delivery mode – We can support students with reading and language 
difficulties by delivering texts via audio. Teachers can record themselves reading 
stories, key passages, directions, etc. Even more handy are the free apps from 
Apple, Google, etc. which readily translate text to speech. If the speech function is 
used in combination with the text, it can help students grow in their reading fluency.

Challenge expert readers –Consider pulling and linking or bookmarking expert-level 
texts from professional organizations, universities, etc. to expose strong readers to 
texts that will keep them on their toes.

From McTighe, Doubet, & Carbaugh (In press). Designing authentic tasks and projects: Tools for meaningful 
learning and assessment. Alexandria, VA: ASCD. 



Use Recordings
#Of task directions 

Allow students to rewind and play back as 

needed for clarification

#Of student thinking

Allow students to capture their 

thoughts/planning before beginning work 

and then play back while writing or solving

DOUBET & HOCKETT © 2018
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Highlight Texts

About 15% of a chapter – e.g., 
Introduction
Conclusion
Critical passages
Key graphics

Intended for students learning English
Also helpful for students:

With ADHD
With learning Disabilities
Who have difficulty making meaning
Who struggle with reading

Tomlinson, 2008



Helpful Tool:  Rewordify.com

Tier the Text

From Carbaugh, E.M. & Doubet, K.J. (2016). The differentiated flipped classroom: A practical guide to digital learning. Thousand Oaks, CA: Corwin Press. 



What’s 
Sticking?
WHICH OF THESE LOW-PREP 
STRATEGIES WORK BEST FOR YOU? 
WHICH MIGHT YOU TRY?

A good assessment 

should provide the 

roadmap for 

differentiation.



Assess, Then What? 
We’ll watch two videos of 
classrooms that show teachers 
formatively assessing and then 
“doing something” with the 
results.
The examples differ in “prep 
time” required from the teacher.
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Math Exit Slips

https://www.teachingchannel.org/video/teacher-assessment-strategy

• What does Mr. Crandall do 
to assess readiness?
• How does he use the 

results?
• What might be some “next 

steps” for him?



Success Criteria/Class Feedback

As You Watch This Clip, Think 

About….

What benefits might these 
approaches have for teachers?
What benefits might these 
approaches have for students?

https://www.teachingchannel.org/videos/quality-evidence-rubric-student-assessment

https://www.teachingchannel.org/videos/criteria-for-success

Classroom 1: My Favorite “No”

https://www.teachingchannel.org/v
ideos/class-warm-up-routine

No
!What does this teacher do 
to check for individual 

understanding?

!Does her approach yield 

usable results?

!What techniques will you 

“borrow”?  What techniques 
do you question?

© 2016 DOUBET & HOCKETT



My Favorite “No!”NO! NO!

$ Teacher poses an opening question (OR an exit question from the 
previous day OR student responses posted to a discussion board the 
night before, etc. )

$ Teacher chooses a common and critical error in student work to highlight
$ Teacher rewrites the response/error (in her own handwriting) at the 

beginning of class and explains to students that it’s her “Favorite No” 
because 1) it highlights a key learning point that many students confuse, 
and 2) it features some “good math” along with the mistake

$ The teacher leads the class in discussion of what’s been done correctly in 
the problem, and then moves to an error analysis

$ All students complete a similar problem to show that they can avoid the 
mistake, or “favorite no,” in their future work.

© 2016 DOUBET & HOCKETT

Tiered Tasks:
My Favorite “No-s”
"Form small groups according to the patterns of common 
errors students are making

"Give them a sample of student work to examine, 

evaluate, and correct

"Provide a way of each group checking their accuracy 

(answer key, a recording – audio or visual)

"Ask each individual student to solve a new problem or 

problems (to make sure they can correct their errors 
independently)

https://www.teachingchannel.org/video/linear-equation-solving-issues-ccssmdc







What’s 
Sticking?
WHAT’S ONE BENEFIT YOU SEE TO 
USING ERROR ANALYSIS?

Using Digital Exit Slip Results to Create Tiered Tasks



Formative Assessment Patterns

Got It
(able to distinguish 

between ethos, pathos, 

and logos)

Didn’t Get It 
(unable to distinguish 

between ethos, pathos, 

and logos)

DOUBET & HOCKETT © 2018

Tiered Rhetoric Tasks
For Everyone: 

Review the Relationship Between Argument and Persuasion

For students who were able to 
distinguish between ethos, 
pathos, and logos in a text: 

Watch a video and examine it 

for ethos, pathos, and logos. 

How do those elements reveal 

and contribute to author’s 

purpose?

For students who were NOT able to 
distinguish between ethos, pathos, 

logos in a text:
Examine a series of visual ads. 

Evaluate each ad for its use of 
ethos, pathos, and logos. 

What impact do these elements 

have on the “reader”?

Based on tasks by Shannon Roos and Erin Marron, Hampton High School



Pre-Assessment Prompt: 
“Describe 5 ways that people use language to persuade others to believe their point of view.  

Then, use, underline, and label at least 3 of these techniques in a short paragraph in which you argue that ________ 
(your favorite food) should be served in the cafeteria every day.”

Pattern 1: 
Students describe and use at least 2 techniques accurately 

and effectively.

Pattern 2: 
Students struggle to describe and use techniques 

effectively. 
Task Introduction

Read: Mo Willems’s Don’t Let the Pigeon Stay Up Late
Discuss: The effectiveness of the pigeon’s arguments

Notes:  Persuasive techniques and logical fallacies
Task for Pattern 1 (Quads)

Using a series of Calvin and Hobbes cartoons (those 
featuring long, complex “rants”), determine the techniques 

he uses, how effective they were and why, and what he 
may have done differently.

Task for Pattern 2 (Quads)

Work with another Pigeon book – The Pigeon Wants a 
Puppy – (isolated speech bubbles) to determine the 

techniques he uses, how effective they were and why, and 
the areas in which he’s declined/improved.

Closure

Mixed quads (representatives from Task 1 and and Task 2) compare notes and see what Calvin and Pigeon have in 
common and what is distinct to each.

ELA Like-Pattern Group 1

Doubet, K.J. (2022). The Flexibly Grouped Classroom: Organizing learning for equity and growth. ASCD.

Midweek Formative Assessment: 
Students receive their original pre-assessment (cafeteria paragraph) back and revise it to make their 
argument stronger. They include an annotation of why they chose the new techniques and discuss 

what would change if they were addressing the principal.

Pattern 1: 
Revisions are sound and sophisticated.

Voice and language change to suit audience.

Pattern 2: 
Revisions lack sophistication.

Voice and language remain the same.
Task for Pattern 1 (Pairs or Trios)

Create two speeches arguing  for a shorter school 
year: one for the school board and one for local 

businesses. Explain what you change from audience 
to audience.

Task for Pattern 2 (Pairs or Trios)
Watch a video to review persuasive techniques; 
Create two speech outlines arguing for a shorter 

school year: one for the principal and one for 
parents. Explain the differences in your language.

Closure
A volunteer from Task 1 shares their local-business speech; a volunteer from Task 2 shares their parent 

speech. The class discusses how the language and techniques compare/contrast and why.

ELA Like-Pattern Group 2

Doubet, K.J. (2022). The Flexibly Grouped Classroom: Organizing learning for equity and growth. ASCD.



Doubet, K.J. (2022). The Flexibly Grouped Classroom: Organizing learning for equity and growth. ASCD.

Assessment: 
Students are given three word-problems and asked to set up and solve each.

Pattern 1: 
Got It! 

(Set-up and solved all 3 correctly) 

Pattern 2: 
Made Few Errors 

(in either set-up or in solving)

Pattern 3: 
Made Several Errors 

(in set-up and solving)
Task  for Pattern 1

You solved all 3 problems 
correctly. Now make up 3 new 
word problems for others to 

solve: 1 that is harder than those 
you just solved, 1 that is at the 
same level, and 1 that is easier.

Task for Pattern 2

[This #] of the problems that 
you solved are incorrect. Find 
the incorrect solutions and fix   

them (Wiliam, 2011).

Task for Pattern 3

The highlighted portions of 
each problem show where you 
made errors. Determine what 
those errors were & fix them.

Sample Like-Pattern Group

What’s 
Sticking?
WHAT’S ONE QUESTION YOU HAVE 
ABOUT CREATING TIERED TASKS?



Name:

Measure each line below and write down its length.  You can use any 
instrument you like to measure the lines (ruler, cubes, your finger, etc.).

= _______

= _______

For Discussion:  Why did you choose the instrument you did?

Measurement (Kindergarten)

Sample question from pre-assessment

Group 1 – “Terrific Teeth”
These students have demonstrated a high degree of readiness with the ruler.  They began measuring at 
“0” and were curious about how to deal with the “in between” lengths.  Give these students the primary 
rulers with the ½ inch markings on them and demonstrate how to record such measurements before 
they begin work on their Terrific Teeth activity sheets. 

Group 2 – “Fancy Feet”
These students will receive the regular primary rulers and the Fancy Feet activity sheet.  Some 
students will still need direction in how to line the rulers up with the beginning point of each “foot” on 
the sheet.  Guide them in using their fingers to point to the number they will write before they write 
each measurement.  Students should check their answers by using the inch worm units to measure each 
object again.  They should record their inch worm results next to their ruler results.

Group 3 – “Leapin’ Lizards”
On the pre-assessment, these students selected or were directed to use cubes as measuring devices 
because they were not yet ready to deal with the rulers.  They will use the inch-worm units to complete 
the majority of the Leapin’ Lizards activity sheet, but will move to a practice with the regular primary 
rulers at the end of the activity.

Measurement (Kindergarten)



TERRIFIC TEETH



FANCY FEET

Leapin’ Lizards!



Ended with “Grand Scientific Conversation” to which ALL students 
could “communicate” –their “scientific discoveries ... or about 
Length!

Understanding of Weight was assessed by having students, as hungry 
shoppers, make decisions about what kind of snack they would buy 
(price per ounce) and share their choice on camera.

Temperature was assessed with a mock newscast communicating
temperature to help news viewers decide what to wear and what 
activities to do.

Teachers use the 
patterns of student 
learning revealed in 
recent and relevant 
assessment results to 
create tasks that will 
move different groups 
of students toward the 
same learning goals. 

Tiered Tasks 
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Station Rotations
"How can I set up my 
stations for success?
"What are my options for 
work at each station?
"How do I infuse 
accountability?

https://www.blendedlearning.org/models/

https://practices.learningaccelerator.org/problem-of-practice/how-do-i-set-up-a-station-rotation-model-in-my-classroom



Let’s See 
Stations 
in Action

https://www.youtube.com/watch?v=Kg38A1ggYiE&feature=youtu.be

https://blog.kiddom.co/station-rotation-lab-rotation-blended-learning-models/



https://catlintucker.com/2015/07/creating-small-learning-communities-with-the-station-rotation-model/

Teacher-Led 
Instruction

Individual 
Work 

(Technology)
Partner 
Work

Teacher-Led 
Instruction

Individual 
Work 

(Technology)

Partner Work

Small-Group 
Work

Students and Station Time are Divided into Thirds Students and Station Time are Divided into Fourths

Doubet, K.J. (In Press). The Flexibly Grouped Classroom: Organizing learning for equity and growth. ASCD.



https://catlintucker.com/2018/03/grouping-strategies/

https://catlintucker.com/2018/0
3/grouping-strategies/



https://catlintucker.com/2015/07/creating-small-learning-communities-with-the-station-rotation-model/

Another Station Rotation Option

Teacher 
Led

Book 

(Tech)

Book 

(Tech)

Card 

Sort

Card 

Sort

Teacher 
Led

Desks are in home seating arrangement 
at beginning. Students move them to 

station formation.

Jennifer 
Finno

(SPED)

Trish 
Dutchie



Students Split Time Between Two Stations Students Rotate Among Three or Four 
Stations While Teacher Calls Team Huddles

Teacher-Led 
Station 1

Partner or 
Independent 

Station 1

Teacher-Led 
Station 2

Partner or 
Independent 

Station 2

Teacher 
Pulls  
Team 

Huddles

Independent 
work 

(Technology)

Partner Work 
1

Small Group 
Work

Partner Work 
2

Doubet, K.J. (In Press). The Flexibly Grouped Classroom: Organizing learning for equity and growth. ASCD.

Learning 
Stations

MS/HS Book 
Pages 280-281

ELEM Book 
Pages 326-327

Structure for managing simultaneous 
instruction, learning activities, or tasks. 
Stations can be used to introduce 
topics or concepts, review material, or 
practice or reinforce ideas and skills. 



Let’s Take 
Another 
Look

Many strategies we 
discussed yesterday – and 
some we will discuss this 
afternoon – can be used as 
collaborative station 
activities. They can even be 
differentiated, themselves. 
Take ThinkDots, for 
example.

Solve this problem. What 
was easy about it? Not so 

easy?

Create and solve a problem 
similar to this problem.

What’s one question people 
should ask themselves 

before they begin to solve 
this problem?

What’s a mistake that most 
people make in trying to 
solve this problem? Why 

might they make that 
mistake?

What mathematical 
concepts or principles does 

this problem show?
Be specific!

Write a step-by-step set of  
directions that tells someone 
who was absent today how 

to solve this problem. 

. 

Equation ThinkDots
$ The teacher can write one problem on the board for everyone to use (undifferentiated)

$ The teacher can give a different problem to each small group, or write different problems on the backside of each 
card, differentiated for each group (should use formative assessment evidence to decide on different problems).

$ Can be used as sense-making after the intro of a new concept/problem type, as a review, or as part of a HW ✔

From Doubet & Hockett (2015) 
Differentiation in Middle and High School: Strategies to Engage All Learners. ASCD.



ELA THINKDOTS– Word Choice
Directions: Each side of your die represents an overused word that needs to be 

“spiced-up.” After you have rolled your word, use the dictionary and thesaurus (hard 
copy or electronic), to locate more descriptive synonyms. After you’ve recorded your 
ideas, rank/ number the synonyms in what you believe represents their order from 
least to greatest amount of “spice.” 

Happy Nice Good

Sad Mean Bad

ELA THINKDOTS– Word Choice
Directions: Each side of your die represents an overused word that needs to be 

“spiced-up.” After you have rolled your word, use the dictionary and thesaurus (hard 
copy or electronic), to locate more descriptive synonyms. After you’ve recorded your 
ideas, rank/ number the synonyms in what you believe represents their order from 
least to greatest amount of “spice.” 

Say/Said Go/Went Tell/Told

Angry Happy Nice



ORIGINS

Who produced this source? 
When did he/she/they produce 
it? How do you know?

PURPOSE

Why or how was this source 
produced? How do you know?

TIME & PLACE

Identify and explain two or more 
things that the source tells you about 
life in the time and/or place it was 
written.

CONNECTIONS

In what ways could this source 
help you or someone else better 
understand recent or current 
events in our city, country, 
culture, or world?

SOURCE APPEAL

Besides a historian, who else 
might be interested in this source, 
and why?

MISSING PIECES

Write two questions to the 
author/creator that are left 
unanswered by this source. Then, 
offer possibilities for where & how 
you might  find the answers.

Historical Document Analysis (Tier 1)

ORIGINS
Did the author(s)/creator(s) of 
this source have firsthand or 
secondhand information about 
the topic, event, etc.? How do 
you know?

PURPOSE
What evidence in this source helps 
you know why it was produced, and 
for what audience it was produced?  
Quote or cite evidence from the 
source.

TIME & PLACE
What evidence in the source suggests 
that it is and/or is not representative 
of the ideals, thinking, controversies, 
or  other aspects of the time and place 
in which it was created?

CONNECTIONS

In what ways could this source 
help you or someone else better 
understand other historical 
events or perspectives?

SOURCE APPEAL
Who might have been interested 
in this source at the time it was 

written, and why?

MISSING PIECES
What question(s) about the events or 
people described/ depicted in this 
source are left unanswered, but might 
be “answered” in another primary or 
secondary source? Identify the 
questions and the sources; defend 
your thinking.

Historical Document Analysis (Tier 2)



What do you think the 
author of this story 

wants you (the reader) 
to understand after 

reading this story? How 
do you know?

Look at the story excerpt 
you’ve been given.

How does this piece of 
the story relate to the 

whole story?

Talk about a time 
that you or someone you 

know changed in the same 
way that the main 
character changed.

What “clues” do you 
see throughout the story 

that reveal the main 
characters’ perspectives?

Did the perspectives of 
the characters in this story 

change? How? Why?

How did the main 
characters view the 
problem in the story 

differently? Why did they 
have those different views? 

Story Discussion (Tier 2)
Can be used in Guided Reading groups, or in independent small-group discussions.

What lesson does the 
main character in the 

story learn? 

Look at the story excerpt 
you’ve been given.

What does this excerpt tell 
you about perspectives of 
one or more characters in 

the story?

Talk about a time 
that you or someone you 

know changed in the same 
way that 

the main character 
changed.

Find a text clue at the 
BEGINNING of the story 

that gives you clues about the 
main character’s perspective. 
Then, find a text clue at the 
END of the story that gives 

you clues about the main 
character’s perspective. 

By the end of the 
story, how do the 
main characters     

feel?

How did the main 
characters view the 

problem in the story? 
How do you know?

Story Discussion (Tier 1)
Can be used in Guided Reading groups, or in independent small-group discussions.



Same or Different?

Is this character the 
same as you OR 

different from you?

Character Traits

What are this 
character’s traits?

Like & Dislikes

What does this 
character like and not 
like?

Problems

What problems or 
“trouble” does this 
character have or 

face?

A Good Friend?

Would this character 
make a good friend? 

Why or why not?

Lessons Learned

What lessons does 
the character learn? 

MS/HS Book 
Pages 137-140

ELEM Book 
Pages 151-158



Contract and Agendas
A Contract is a teacher-initiated 
framework that has students select 
tasks to complete to fulfill the 
expectations of the Contract. 
An Agenda is a schedule of learning 
experiences and tasks created and 
directed by the teacher that is 
differentiated for or tailored to 
student needs. Students have some 
choices about the order in which 
they complete the tasks, but not 
which tasks they will complete. 

From Doubet & Hockett (2017) Differentiation in the Elementary Grades. ASCD.



Contracts and 
Agendas both 
function as 
delivery systems 
for differentiated 
tasks. 

Contracts & Agenda

© 2016 BY DOUBET & HOCKETT

MS/HS Book 
Pages 202-205

ELEM Book 
Pages 244-249 
and 223-225

Ability vs. Readiness

Saudi Arabian teacher – personal 
correspondence with Carol Tomlinson 12/11

¡Teaching to “ability” is teaching 
to the past

¡Teaching to “readiness” is 
teaching to the future



Readiness
Where a student is in his 
or her grasp of learning 
goals at a certain point     

in time

Interest
Passions, affinities, 

kinships that motivate 
learning

Learning Profile
How a student prefers or 

seems to learn best

Teachers can differentiate by adjusting

Tomlinson, 2014

according to patterns in student 

Content
The “stuff” that 

students grapple with to 
reach the learning goals

Process
How students take in and 

make sense of the 
content

Product
How students show 

their knowledge, 
understanding, and skill

Differentiation

is a teacher’s proactive response to learner needs

and guided by general principles of differentiation

Building Classroom 
Community

High-Quality 
Curriculum

Ongoing 

Assessment

Flexible Grouping 
& Management

Teaching Up thru 
Respectful Tasks

shaped by mindset

using a variety of strategies.

Readiness Interest Learning Profile

Teachers can form groups according to student

when 
the goal 

is

Academic Growth Motivation Efficiency

when 
the goal 

is

when 
the goal 

is

Based on Tomlinson, 2014



Two Kinds of Interest
PERSONAL INTEREST

oInterests of personal value    that 
students bring to the classroom
oDeveloped over time
oActivated internally
oBeyond the teacher’s control
oArises in part from      situational 
interest
oImportant for “holding” students

SITUATIONAL INTEREST 

oInterests that arise in or from a 
situation
oSpontaneous or “in-the-moment”
oActivated by the environment
oWithin the teacher’s control
oPrecedes personal interest
oImportant for “hooking” students
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Two Kinds of Interest

Individual Interest                  Situational Interest



Sometimes 
Choices 
are Low 
Prep

Interest Problem	Text

Traditional
A	sample	of	ten	middle	school	students	was	asked	to	count	the	number	of	writing	utensils	that	they	own.	Their	
responses	are	represented	in	the	following	set	of	numbers:

5,	4,	2,	10,	6,	14,	8,	5,	1,	8
• What	is	average	of	the	set	numbers?
• What	is	the	median	of	the	set	of	numbers?
• Create	a	“five-number	summary”	of	the	data	and	display	it	in	boxplot	format
• What	patterns	do	you	see	in	the	data?	

Video	
Games

A	sample	of	ten	middle	school	students	that	play	video	games	was	asked	how	many	hours	they	spend	playing	
each	week.	Their	responses	are	represented	in	the	following	set	of	numbers:

5,	4,	2,	10,	6,	14,	8,	5,	1,	8
[same	questions	as	traditional	problem]

Social	Media A	sample	of	ten	middle	school	students	that	use	Facebook	was	asked	how	many	status	updates	they	post	each	
week.	Their	responses	are	represented	in	the	following	set	of	numbers:

5,	4,	2,	10,	6,	14,	8,	5,	1,	8
[same	questions	as	traditional	problem]

Sports The	girl’s	basketball	coach	was	frustrated	with	the	amount	of	players	fouling	out.	For	the	next	five	games,	the	
coach	kept	a	record	of	every	time	a	player	committed	a	foul.	The	numbers	below	represent	each	player’s	total	

amount	of	fouls	over	a	five-game	period.	
5,	4,	2,	10,	6,	14,	8,	5,	1,	8

[same	questions	as	traditional	problem]

Adjusting Algebra Problems to Appeal to Student Interest

From Carbaugh, E.M. & Doubet, K.J. (2016). The differentiated flipped classroom: A practical guide to digital learning: Corwin Press.



Interest-Based Math Story Problems

From Doubet & Hockett (2017). Differentiation in the Elementary Grades: Strategies to Engage and Equip All Learners. ASCD.

Original Problem The doctor’s office needs new carpet.  The estimated cost of the carpet is $5.50 per 
square foot.  How much will carpet cost if the doctor’s office is 12 square feet?

Sports You and your 11 friends want to go to the local basketball championship!  Tickets are 
$5.50 each.  How much will it cost for all 12 of you to go to the game?

Friends You want to have a birthday party and invite all of your friends.  The cost for the 
food, decorations, and party favors will be $5.50 per guest.  How much money will 
you have to save in order to invite 12 guests to your party?

Art You have been painting pictures all year and are ready to sell them at the art show 
for $5.50 each.  How much money will you make if you sell all 12 of your paintings?

Drama You are performing in your community’s play!  Tickets to the play are $5.50 each.  
How much money will your family need to bring with them if 12 family members 
want to watch you act?

From Doubet & Hockett (2017). Differentiation in the Elementary Grades: Strategies to Engage and Equip All Learners. ASCD.

Interest-Based Writing Prompts
Choice Topic Task Description

Animals The zoo needs to make room for a new animal.  They have decided to move your favorite animal, the 
____________________, out of the zoo to make room!  Write a letter to the zookeeper explaining why he 
should keep your favorite animal in the zoo.  Be sure to give at least three reasons to support your opinion.

Cartoons The new television schedule just came out and your favorite cartoon, __________________, is no longer on 
TV.  Write a letter to the network president explaining why she should put your cartoon back on TV. Be sure 
to give at least three reasons to support your opinion.

Toys You brought the money you’ve been saving from birthdays and chores to the store to buy 
_________________, a toy you’ve been wanting. When you got there you found out that the store ran out.  
Write a letter to the store manager explaining why he should order more of the toy you want. Be sure to 
give at least three reasons to support your opinion.--

Playground The park has decided to take down your favorite piece of playground equipment, the 
___________________ because they want to make room for a new piece of equipment.  Write a letter to 
the park director to convince her to keep your favorite part of the playground. Be sure to give at least three 
reasons to support your opinion.

From Doubet & Hockett (2017). Differentiation in the Elementary Grades: Strategies to Engage and Equip All Learners. ASCD.



◦ Students choose from the following ad options and report to the 
corresponding corner:

1. Sports Drinks
2. Hair Products
3. Game Systems  
4. Phones

◦ In pairs or groups of 3 with others who chose same option, students 
analyze the ads (on their chosen topic) for techniques used, 
strengths and weaknesses, and recommendations for improvement.

Corners Interest Inquiry Groups4

Science

From Doubet, K.J. & Hockett, J.A. (October 2016). The icing or the cake? Educational Leadership , pp. 16-20.



Which Fast Food is Healthiest?
After researching the nutritional content of several 
fastfood restaurants’ most popular meals, develop your 
own position on which restaurant is healthiest and 
develop a(n) (infographic, editorial, blog) that argues for 
your position. Support your position with evidence from 
your research, while acknowledging competing views. 

Example – Shorter Timeframe: 

Fast Food Favorite…



Social Studies

From Doubet, K.J. & Hockett, J.A. (October 2016). The icing or the cake? Educational Leadership , pp. 16-20.

What’s 
Sticking?
WHICH OF THESE ADDITIONAL 
STRATEGIES DO YOU LIKE?



Some 
Choices Take 
More Time 
to Prepare

108

Please arrange yourselves so that 
you are sitting in groups of 4

Thank you!! %



Jigsaw
qA cooperative learning strategy 

in which all students become 

experts on a small piece of a 

topic and then teach each other

qIN HOME/TABLE GROUPS: Your 

tablemates and you will “divide 

and conquer,” so that each of 

the following strategies is 

“covered.”

Strategy #1 –
A Look at Learning Menus

https://www.teachingcha
nnel.org/videos/different
iating-instruction-
strategy



LEARNING 
MENUS Learning Menus outline a variety of 

instructional options targeted 
toward important learning goals. 
Students select and complete the 
assignment options that most 
appeal to them. Can be used as a 
summative assessment, station 
activity, side work, etc.

Learning 
Menus

MS/HS Book: 
pp. 253-262

ELEM Book: 
pp. 289-297



CHOICE BOARDS
CHOICE BOARDS PRESENT A VARIETY OF INSTRUCTIONAL 
OPTIONS IN A VISUALLY APPEALING FASHION RESEMBLING A 
TIC-TAC-TOE BOARD. STUDENTS SELECT AND COMPLETE THE 
THREE ASSIGNMENT OPTIONS THAT MOST APPEAL TO THEM.

© 2016 BY DOUBET & HOCKETT 113

ELEM Book: 
pp. 298-305
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LEARNIN
G 
MENUS

RAFT
• A strategy for creating differentiated 

performance tasks, originally developed 

to help teachers think about and plan for 

teaching different kinds of writing 

(Santa, 1988; Buehl, 2009). 

• RAFT is motivating because it gives 

students choice, appeals to their 

interests and learning profiles, and can 

be adapted to student readiness levels

MS/HS Book: 
pp. 118-119

ELEM Book: 
pp. 282-288

Pretend you are a... ..talking to a... ...in a... ...about…

Monarch 
Butterfly Caterpillar Speech How you will change

Tree Children Written Story
What happened to 
the butterfly egg 

on my leaf

Teacher Class Picture Cards The life cycle of the 
butterfly in the book

Singer Egg Song How you will grow and 
change

Life Cycles
Spoken Directions: “We have been learning that all living things change in cycles. Now it’s time for you 
to show understand about the life cycle of a butterfly. Choose one task that you think you can do best. 
I’ll be here to help you with your work. Let’s look at what the choices are…”

From Doubet & Hockett (2017). Differentiation in the Elementary Grades: Strategies to Engage and Equip All Learners. ASCD.



Angle Relationship RAFT
Role Audience Format Topic

One vertical angle Opposite vertical 
angle

Poem It’s like looking in a 
mirror

Interior (exterior) 
angle

Alternate interior 
(exterior) angle

Invitation to a 
family reunion

My separated twin

Acute angle Missing angle Wanted poster Wanted: My 
complement

An angle less than 
180

Supplemen-tary 
angle

Persuasive 
speech

Together, we’re a 
straight angle

**Angles Humans Video See, we’re 
everywhere!

°

Jann Leppien, MT, ‘09

Middle School Grammar RAFT

Role Audience Format Topic
Semi-colon Comma and 

conjunction
Choose One:
• Blog post 
• Series of Facebook posts
• Series of “pop up” or web-page 

sponsored ads

No matter which format you choose, 
you must use all three methods for 
fixing a run on sentence in your 
response.

“The two of you are 
needy; I don’t need 
anyone but me.”

Comma Conjunction “Please come back! I 
can’t do my sentence-
separation job without 
you!”

Period and Capital 
Letter

Teens on their 
screens

“I’M the best for the 
job!”

Doubet, K.J. (2022). The Flexibly Grouped Classroom: Organizing Learning for Equity and Growth. ASCD.



LEARNIN
G 
MENUS

Tri-
Mind

• A strategy for designing instructional tasks 

and assessments that contain analytical, 

practical, and creative elements.

• This is what we did for our icebreaker day 1

• You can design tasks to give students 

choices using the templates, but when you

present choices, list them as Choice 1, 

Choice 2, and Choice 3 to avoid labeling.

MS/HS Book: 

pp. 216-222
ELEM Book: 

pp. 274-281

Tri-Mind - Understanding Numbers

Creative
Imagine that your favorite number is running for “number 

president.”  What might s/he say to prove s/he is the best?

Practical
On your way home from school today, notice all the different 

places you see your favorite number.  How does it help you 

when you see it?

Analytical
Decide which number you think is most important.  

Make a list (words or pictures) of your reasons.

Learning Goal for Activities:                                                         

Students will understand that… numbers help us understand our world better. 

From Doubet & Hockett (2017) 
Differentiation in the Elementary Grades: Strategies to Engage and Equip All Learners. ASCD.



TriMind History Prompts

From Carbaugh, E.M. & Doubet, K.J. (2016). The differentiated flipped classroom. Thousand Oaks, CA: Corwin Press. p.76.

Option 1                                                     Option 2                                                Option 3

You are highly sought-after professionals for city planning. You have been tasked with designing the optimal city to encourage both 
local and global connections to trade. You must be strategic in your choices as they will each play a role in whether or not your city 
will be a leader in world trade. Make sure to consider geographic characteristics that give countries an advantage when engaging in 
local and global trade. You may choose between three tasks listed below but all tasks require the inclusion of the information 
discussed in class. 

Task 1
(Analytical)

Write a petition to send to the 
government officials of your home 

country convincing them that a new city 
should be built to serve as a trading hub 
for the nation. Justify your decision for 
where to place the city in your letter to 

the government officials.

Task 2
(Practical)

City officials have asked you to create an 
implementation plan for a new city that 
breaks down the reasoning behind your 

proposed location. Create a short 
PowerPoint that explains that factors you 

took into account when choosing your 
location. 

Task 3
(Creative)

The local newspaper has asked you to create a 
comic strip to include in paper to convince the 
locals that a new city needs to be developed 
to encourage trade. The city officials want to 

generate as much business as possible but 
must explain to the public why the location 

was chosen.
Closure Activity

1. Meet with classmates who chose the same task. Discuss the location of the city and make a “master” chart of the factors 
discussed by group members. 

2. Meet with classmates who chose a different task and add to their chart. 
3. As a whole class, we will compare lists and discuss the top 3 factors that were most important when choosing a location and why.

Laura VanDenmarkWorld Geography TriMind Task

Doubet, K.J. (2022). The Flexibly Grouped Classroom: Organizing Learning for Equity and Growth. ASCD.



The PROFILER
• A FRAMEWORK FOR DEVELOPING ASSIGNMENT CHOICES GEARED 

TOWARD VARIOUS MULTIPLE INTELLIGENCE PREFERENCES 
REPRESENTED IN THE CLASSROOM. 

• A WAY OF CONNECTING STUDENTS TO THE WORKING WORLD AS 
WELL AS WITH ROLES OR AUDIENCES FOR THEIR WORK. 

© 2016 BY DOUBET & HOCKETT 123

MS/HS Book: pp. 223-231

Quickfire “Band” Task  (Sample Profiler)
Create a band that conforms to the philosophical tenets of the belief system assigned to your 

group (either Confucianism or Legalism). There are four tasks to complete. Divide these among 

yourselves. You may complete them individually, but your work should make sense as a whole.

Album Producer
Choose music genre for band. Create four 

song titles for the album that represent the 

belief system you were assigned. [Logical]

Cover Artist
Create a CD cover.  Use words and images to 

represent the belief system you’ve been 

assigned. [Visual-Spatial]

Lyricist
Write (and perform?) a short song or rap.  

The lyrics must represent the belief system 

you’ve been assigned. [Musical-Rhythmic]

Music Critic
Write a review of the band and its album.  

Be sure to include how (and how well) the 

album represents the belief system you’ve 

been assigned. [Verbal-Linguistic]

Chad Prather



Jigsaw – Home Groups
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IN HOME/TABLE GROUPS: Your 

tablemates and you will “divide and 

conquer,” so that each of the following 

strategies is “covered”:

◦TriMind (p.274-281/p.216-222)

◦RAFT (p.282-288/p.232-252)

◦Learning Menus (p.289-297/p.253-262)

◦Choice Boards (p.298-305) 

◦The Profiler (p.223-231) 

Study the  
Explanations 
and 
Examples in 
your Book



In Expert Groups
Examine your strategy.  Read the explanatory materials                  
and study the examples. Together discuss the following:
◦ USES/BENEFITS: How is it best used? What are its benefits?
◦ CONSIDERATIONS: What might I need to be cautious of or consider before I  

used this strategy?
◦ EXAMPLES: What examples from the packet seem most helpful/usable?
◦ APPLICATIONS: What ideas do I have for using this strategy in my 

classroom?

Record this information on your Graphic Organizer
Alone or with other people in your group, design and original 
application of that strategy that you would use in your classroom.

© 2016 BY DOUBET & HOCKETT 127

Back in Home/Table Groups
◦Take turns sharing what you learned about                                  

your strategy (use prompts on Graphic organizer)  

◦Share guidelines and clarifying examples.

◦Group mates take notes in their graphic organizers as you share.  

◦ If you came up with ideas for use, share them and get some 

feedback on strengths and suggestions

◦As a group, decide which strategy is best used in different ways, 

with different content areas, or in different parts of your 

curriculum/year

© 2016 BY DOUBET & HOCKETT 128



Templates
"See page 5 of the MS/HS book for link.

"See page 6 of the Elementary book for link.

Both books also have online study guides 

available via the ASCD website.
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Jigsaw Home Groups
T       Task Launch/Introduction

Expert Group Expert Group Expert Group Expert Group

Expert Group Understanding Check

Home Group 
Sharing/Synthesis Task

Whole-Class Discussion

Home Group 
Accountability

Individual Understanding Check

Based on a template in Doubet & Hockett (2015)



Primary-Grades Rubric

In this task… YES!
For the     

most part
Needs 
Work

You have included all of the parts of your task. ! " #

Your ideas & information are correct. ! " #

Your ideas & information are complete. ! " #

You have stayed on topic the whole time. ! " #

You have “talked to” the right audience. ! " #

Your work looks and sounds “polished.” ! " #

Other: ! " #

What are you most proud of?  $$ How can you keep growing? %%

131
From Doubet & Hockett (2017) 

Differentiation in the Elementary Grades: Strategies to Engage and Equip All Learners. ASCD.

The Mary 
Poppins 
Principle
“JUST A SPOONFUL OF SUGAR 
HELPS THE MEDICINE GO DOWN!”



Readiness
Where a student is in his 
or her grasp of learning 
goals at a certain point     

in time

Interest
Passions, affinities, 

kinships that motivate 
learning

Learning Profile
How a student prefers or 

seems to learn best

Teachers can differentiate by adjusting

Tomlinson, 2014

according to patterns in student 

Content
The “stuff” that 

students grapple with to 
reach the learning goals

Process
How students take in and 

make sense of the 
content

Product
How students show 

their knowledge, 
understanding, and skill

Differentiation

is a teacher’s proactive response to learner needs

and guided by general principles of differentiation

Building Classroom 
Community

High-Quality 
Curriculum

Ongoing 

Assessment

Flexible Grouping 
& Management

Teaching Up thru 
Respectful Tasks

shaped by mindset

using a variety of strategies.

DOUBET - JMU - 2022

Flexible 
Grouping
“Mixing up” 
student groupings 
to spotlight 
talent, remove 
the stigma of 
grouping, and 
build community. 



Readiness Interest Learning Profile

Teachers can differentiate according to student

when 
the goal 

is

Academic Growth Motivation Efficiency

when 
the goal 

is

when 
the goal 

is

Based on Tomlinson, 2014

Use or Purpose of Grouping - What learning experience 
has prompted the decision to group?

! Building Community
! Practicing/Applying Skills; Processing Ideas
! Investigating New Content
! Examining a Text, Data Set, etc.
! Peer Review/Giving Feedback
! Working on a Project

Duration - How long will this grouping last? ! Less than a class period
! A class period or two
! Less than a week
! More than a week

Student Characteristics 
What characteristics matter for this task or experience?

! Readiness/Skill Level
! Interest
! Preferred Way of Learning/Thinking 
! Personal Gifts/Backgrounds/Experiences

Composition - Should the group be similar or mixed by 
student characteristic?

! Homogeneous/Like
! Heterogeneous/Mixed

Configuration/Size - What is the best group size for this 
learning activity, given the goals?

! Partners
! Trios
! Small Groups of ____ (of 4-5)
! Circles of ____ (6-8)
! Split Class

Formation - Who will determine group formations? ! Teacher Choice
! Student Choice
! “Chance”/Randomly

Purposeful Grouping – Factors to Consider when Planning

Doubet, K.J. (2022). The Flexibly Grouped Classroom: Organizing Learning for Equity and Growth. ASCD.
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Flexible Grouping

BLUEBIRDS                    BUZZARDS                   WOMBATS

TOMLINSON



Mixed-Readiness Cooperative 
Learning or PBL Groups

Like-Readiness “Team Huddle” 
with Teacher

Like-Readiness/Mixed Home-Base 
Pairs /Trios for Peer Review

!

Doubet, K. (2022) Improving Student Collaboration with Flexible Grouping (Quick Reference Guide). ASCD.

Fishbowl Discussion with 
Like-Readiness Peers in the 

Discussion Circle and Mixed-
Readiness Partners for 
“Time-Out” Debriefing.

Doubet, K. (2022) Improving Student Collaboration with Flexible Grouping (Quick Reference Guide). ASCD.



Animal Research Groups Partners for Array Tasks

Fluency Friends Book ClubsStrategy Circle: Sequencing

Peer-Review Pairs

!

Doubet, K.J. (2022). The Flexibly Grouped Classroom: Organizing Learning for Equity and Growth. ASCD.

Readiness Interest Learning Profile

Teachers can differentiate according to student

when 
the goal 

is

Academic Growth Motivation Efficiency

when 
the goal 

is

when 
the goal 

is

Based on Tomlinson, 2014



Compass Partners for ___________________ 

East

South

West

North

(Student Choice)

(Teacher Assigned)
(Student Choice)

(Teacher Assigned)

Doubet, K.J. (2022). The Flexibly Grouped Classroom: Organizing Learning for Equity and Growth. ASCD.

“Why Group Flexibly?”

“In powerful and productive ways, 

flexible grouping disrupts teachers’ 

and students’ views of themselves 

and of each other...”

Megan Wood – Principal, Lakeside Middle School –
Albemarle County, VA

Doubet, K.J. (2022). The Flexibly Grouped Classroom: Organizing Learning for Equity and Growth. ASCD.


